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APPENDIX I

A COURSE IN ENGLISH EXPOSITORY PROSE

’ INFORMATION FILE

The course objectives

This course 1s for  Brazilian researchers interested in
publishing in Englisesh. It 1is assumed that you are salready
competent writers, who understand thdﬁ' an expository text
must be logical, coherent and rigorous. It ies also assumed
that you possess a fair command of basic English grammar.
The objectives of the course are therefore somewhat beyond
these aspects of writing: the course will focus on the
pecularities of the discourse of English expository prose
and some of the more advanced grammar that goes with it,
which includes the ways in which sentences and paragraphs
are connected to each other, the ways ideas can be
emphasized, the overall readability of a text, etec.

Even 1f your texts i1in English are grammatically correct,
they may still be heavily influenced by the way you are
used to organizing texts in Portuguese, and by your not
knowing enough about the special conventions of English
discourse. This may seriocusly affect the comprehension of
your texts by English-speaking readers because they expect
your discourse to be in accordance with the conventions
they are familiar with. The main objectives of the course
are thus to help you perceive:

1. how your English-speaking counterparts organize
discourse;

2. what in your own texts might vioclate the conventions of
English expository prose;

and to teach you how to improve your writing by:

3. helping you reread your texts with English-speaking
readers- in mind;

L. helping you rewrite the parts of your texts which go
against the conventions of English expository prose.

The course structure

The course will be divided into three parts. Part one will
be very short. You will be simply regulired to write three
short essay-type texts about a topic pertaining to your
aresz of specialization. Neo instruction will be given at
that time. Part two, being the main part of the course,
will last about three times longer. The essaye you produced
in part one will be used to help you improve your writing.
Finally, in part three you will be asked to write three
more essays. They will help you practise what you have
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APPENDIX I

learnt and will be used to check how much your written
English has improved. '

The course time-table

Mondays and Wednesdays, from 9:080 to 12:080. Begins next
Monday and finishes at the end of October.

The course ag an experiment

This course is an experiment in the sense +that later on I
shall be using your essays as data to analyse what has
changed in your writing as &a function of the instruction
provided. Because this experiment has to be very carefully
controlled, it is extremely important that:

a. you attend all sessions of the course

b. you do not attend any other course in English while the
present course lasts

If you are unable to meet these requirements, you will not
be allowed to attend.

The course materials

You are required to select six short articles or chapters
from books about topice in your field which are written in
English, by native speaker of English (British, American,
Canadian, Australian, ed€.) specialists, and about which
you wish to write.

You should alsce bring with you to the classroom any
dictionary or reference book you think you might wish to
consult as  you write, and your own writing equipment. The
dictionaries, grammar book and . a text-book on writing in
English ©referred to in the course bibliography will be
avallable in the classroom, but you are advised to purchase
your own copies of those.

In &addition to this, in you will eventually be given a
series of handouts which will be specially prepared for the
course.
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RETROSPECTIVE QUESTIONNAIRE
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APPENDIX II
END OF COQUREE QUESTIONNAIRE

1. ©On a scale of 1-5, where 1= very little and b= a lo*t,
how much have the following contributed to your learning?

‘.._1
N
=
Aot

Reading NS texts

Writing first three esssays
Writing lasgst three essays

The course handouts

Revising your own texts
Revising your partners' texts
Revigsing on your own

Revisging with & partner

The course bibliography

S SN N N S N MR T SPR S
SR U SR S S S NP N S
SPUS UG SUNE NUNY SN N SN A S

2. bid the conventions discussed during the course in any
way block (inhibit) your facility of writing? did they in
any way make writing easier? Explain.

3. Now that the course has ended, do you feel more prepared
than before to improve your writing on your own?

( ) YES :

( ) NO

Use the space below to explain why.
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SAMPLE PRE AND POST-TREATMENT DATA:

Tl to T6 Wilson
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COURSE BIBLIOGRAPHY®

i. HAMP-LYONS, L. & HEASLEY, B. (1087). Study writing.
Cambridge: Cambridge University Press.

This is probably one of the best didactic books on writing
in academic English available in the market. The sgections
on "Uging Grammar in Writing'" contain very useful hinte,
and it is a book which you can often use on your own,
without & teacher's assistance.

2. LEECH,G. & SVARTVIK,J. (1975). A communicative grammar
of English. London: Longman.
This grammar book 1s both accurate and straightforward. It

ig a very handy reference book to have by your side when
last minute doubts about English grammar arise.

3. Colline COBRUILD English Language Dictionary. (198775,

Although this appears to be Jjust another dictionary, it is
in fact K an extremely useful reference book for non-native
speakers of English: it contains very clear definitions;
there are plenty of examples that show words in context;
and, most important, it tells you how to fit words in the
grammar of sentences. Unlike most other dictionaries, the
COBUILD makes you feel confident about using new worde for
the first time. It ie highly recommended.

4. Reoget's Thesgaurus. (various editions available).

The Thesaurus is a dictionary of words of related meaning.
More specifically, it supplies you with verbs, adiectives,
adverbs, nouns, etc. which are semantically similar. It is
easy to use and can often help you find the exact word you
are looking for. Unlike the COBUILD, however, it does not
provide you with definitions or with the grammatical
context of words. It is therefore advised that you use the
two together.

¥  The above books  are available in Livraria Culturs,
Conjunto Nacional
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1. PRIMING

If you prime a reader, you prepare him for what 1s going to
come up in your text. Priming is one of the main factors of
readability and clarity in English expository prose. Below
are a few examples of different levels of text at which a
reader can be primed.

1. Whole text

You can prime the reader for the text as a whole by telling
him what the text is .going to be about in the very
beginning the text, e.g.:

&. "The purpose of this report ies the preparation of
mesophases..."

b. "This paper seeks to give guidelines for the reception
of inbred strains and the eatablishment of their
authenticity..."

What do you think these texts are going to be about?

2. Parsecraph

You can prime the reader for the next paragraph by using
ite first sentence to indicate what the rest of the
paragraprh is going to be about, e.g.:

a. "In recent studies of intestinal ischemia, however, we
have found..." :
b. "Compression also leads to temperature rise."

What do you think these paragraphse are going to be about?
What 1is their connection with the preceding text?

3. Sentence
You can prime the reader at the level of the sentence by
starting it with the topic of the sentence, e.g.:

a. To the north of Saoc Paulo, lies Rio de Janeiro.
b. Rio de Janeiro lies to the north of Saoc Paulo.

‘What is sentence (a) primarily about? And sentence (b))%

4, Within szentence contrast
You c<¢an prime the reader for different types of contrast
within the sentence by using constructions such as:

a. Although X...., Y.....
“b. Whereas X....., Y.....
¢, While X' oo iivey Yoo

35E
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5., Within zentence adding

You can prime the reader for an additional plece of
information within the sentence by using constructions such
as:

a. X is both Y and Z.

b. X is not only Y, but also Z.
¢, X is either Y or Z.

d. ¥ ie neither Y nor Z.

Now go over texts by NSs of English and take notes of
examples of priming at the various levels we have
discuscsed.
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2. THE GIVEN-NEW PRINCIPLE

The gilven-new principle is related to the semantlc statuse
of the information contained in a text.

lready been mentioned in text or what

Given is what haszs a
es the reader already knows.

the writer assum

New isg what has not yet been mentioned in text or what the
writer assumes the reader does not know.

According to the given-new principle, given information
comes before new information. In other words, sentences and
paragraphse start with what the reader already Knows and
finish with what he is being told for the first time. The
given-new principle 1is fundamental to the discourse of
English expository prose: 1t has to do with both priming
and the linear progression of ideas in text. These factors
greatly contribute to readability. The given-new principle
is so powerful that it almost determines the ideal order of
paragraphs in a larger stretch of text, the order of
sentences in a paragraph, and whether a sentence is to
follow the normal order or whether there will be an
inversion.

Although 1t is relatively easy to change parsgraphs and
sentences around without affecting grammaticality, it is
not always easy to invert the order of words in a sentence.
Below are a few examples of ways in which you can do this:

1. Complex szentences

- "The results are inconclusive because of uncontrolled
variables."

- "Because of uncontrolled variables, the results are
inconclusgive. "

~ "Genetie monitoring techniques can normally establish
which strain was involved if a genetic contamination isg
suspected."

~ "If a genetic contamination is suspected, genetic
monitoring technigques c¢can normally establish which
strain was involved."

N

Simple sentenceas

- "We need more time"

- "It ig more time that we need"
- "More time iz what we need"

- YThe results were obtained by chance"
- "It wasg by chance that the resultsz were obtained"

The extracts on the following page violate the gilven-new
principle. They ealso contain some grammar mistakes. How
would you rewrite them? If necessary, consult the authors
in brackets for clarification.
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1. "Lung diseases are responsible for a considerable part
of the morbidity and mortality of man [...] In developped
countries the environmental contaminants and occupational
exposure to toxic volatile solvents are ranked at the top
of the list of leading respiratory diseases and injuries."

(CIDA)

2. "Although this early Earth was relatively cool, at least
three mechanisms started to heat up it: [a)...b)...c)...]

"Taking into account the bulk of the planet and the time
of development of those prrocesses, the most important of
those mechanisms was the radiocactive one..." (WILSON)

3. "...a genetic monitoring program needs to be established
beginning with basic cares of the colony.

"The c¢orrect nomenclature of the. strain asked by the
users is a beginning of some guarantee for the quality of
the animal received." (SILVIA)

L, "Syntheticmembranes has been used ag models to study
certain properties of life membrane [...] Deuterium Nuclear
Magnetic Resonance (2HNMR) is the used technique." (ELISA)

5. "One of the most recent hypothesis about cellular death
concerns with the experimental results from many authors
that have shown that cells treated with many etioclogic
agents develop an increase in intracytoplasmatic Ca++
levels. They c¢correlated this increase with irreseversible
cell injury." (SILVIA)

W
o
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3. SENTENCE-~-COMPLEXITY

Sentence complexity is related not only to the overall
grammatical structure of text, but also to readability and
meaning. Unlike poetry or other literary genres, sentence-
complexity in English expository prose is more or less
predictable:

Complex sentences {(sentences which contain subordination)
tend to be used to express relationships between ideas.

Simple sentences (single subject, single verb sentences)
are normally used to introduce a new idea or emphasize a
point.

This conventional blend of simple and complex sehtencesg in
text contributes to overall readability because it 1s an
indirect way of letting the reader know which ideas are new
or central to text, and which ones are complementary or
subsidiary. If you compare your own English texts with
those by your native speaker counterparts, and feel you are
using complex sentences inappropriately, it is 1ikely that
English-speaking readers will find your texts somewhat
confusing. If, on the other hand, you have been (wrongly)
told to keep all your sentences short and simple, it is
possible that your texts will sound Dboring and choppy.
Lastly, 1f you think your English is influenced by how you
organize texts in Portuguese, remember that the tolerance
for complex syntax 1is apparently greater in Portuguese. In
other words, you should be especially careful with
sentences that contain  too much subordination when you are
writing in English.

To deal with this, you can rewrite overly complex sentences
by splitting them into more than one sentence, by using
rarallel syntactic contructions, and even by listing items
of equivalent semantic status. For example:

a. {(confusing)

"Macrophages are an heterogeneous pobulation of cells which
involvement with a variety of inflammatory and
immunclogical states largely depends upon their bone-marrow
origin, rapid hematogenous distribution, capacity to move
through tissue spaces, and, enhanced rhagocytic
microbicidal function." '

a. (less confusing)

Macrophages are cells of a heterogeneous population, whose
involvement in a variety of inflammatory and immunological
states largely depends on the following four factors:

- their bone-marrow origin:

- theilr capacity to move through tissue spaceg:

- a rapid hematogeneous distribution:

- an enhanced phagocytic and microbicidal function.

&)
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b. (confusing)

"5imilar studies with ovalbumin demonstrate that animals
immunized with this antigen in Freund's incomplete adjuvant
(FIA) develop an enhanced DHT reaction, showing that not
only after epicutaneous application but also after
innoculation of scoluble antigens the enhancement of DHT
response occurr."

b. (less confusing)

SBimilar studies with ovalbumin demonstrate that animals
with this antigen 1in Freund's Incomplete Adjuvant (FIA)
develop enhanced DHT reactions. The studies indicate that
the enhancement of DHT response occurs not only after the
epicutaneocus application, but also after the innoculation
of soluble antigens,

The sentences below are also confusing and contein some
mistakes. Try to rewrite them with the sentendccomplexity
issue in mind. If necessary, consult the authors in
brackets for c¢larification.

1. "The fact that treatment with fungicidal drugs can
revert this picture reparating the cellular immunity of the
patients is in agreement with the idea that those

immunodepression is not inherit to the host but caused by
circulating fungal elements possibly inducing alterations
in the immunological system of the host.!" (HENRIQUE)

2. "It seems that Ts cells require another distinct cells
to be induced, which lack the lyt-2 antigen and resemble Th
ilymphoecytes but have Qa-1 and I-J antigens in its surface."
(GUSTAVO)

3. "It is possible to find a mild degree of hemolysis even
though there is no 'in vitro' evidence of sensitization,
concluding that most, if not all ABO incompatible infants
have some degree of hemolytic disease.” (THELMA)
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4. CONNECTIVES

In English expository prose, very little room 1is usually
left for the reader to infer the relationship between
sentences and paragraphs. That is to say, this is primarily
the author's responsibility, who must try to tilie up
sentences and paragraphs in a very clear way. Connectilves
are words or expressions which tell the reader how ideas
are held together in text. Also, they often gserve to convey
the author's opinion.

There 1s a large inventory of connectives in English, some
of which are synonymous. You should make an effort to use
them as much as as variedly as possible if you want your
texts to be fluent, clear and non-repetitive. Connectives
which c¢ome 1in the beginning of sentences are usually
followed by a comma; connhectives which c¢ome in the middle
of &a sentence are usually set off by a pair of commas.

The 1list of connectives below might be useful to you. They
are grouped according to similarity of meaning, but not all
of them are interchangeable. For more Iinformation about
thelr use, it 1is advised that you consult the COBUILD.

1. LISTING
1.1 When listing without & particular hierasrchy:

First(ly),......;second(ly),......sthird(ly)....ect.
To begin with...j3then, ... .3 Finally, ...
To start,.......;next,..vcetieeese.3 to conclude.....

1.2 When & list gtarts with the most important element:
First and foremost......
First and most important......

1.3 When & list ends with the most important element:
Above &all.......
Last but not least....

2. ADDING

2.1 Adding information that gives further support to what
hag been previocously stated:
Also - Furthermore - Further - Moreover -
Besides - What is more - In addition

[

what wag zai

(]
.

X

2.2 Adding informsation which iz gimilsar to
before:
Again - Likewise - Similerly - Correspondingly

2.2 Adding informstion within the same clauge:
Positive: X is both Y and Z
¥ ig not only Y, but also Z
Negative: ¥ 18 neither Y nor Z
Alternative: ¥ ig either ¥ or 2
¥ ie Y or Z

361
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2.4 Adding information which confirme or makes a concession
about the truth of a previous sentence:
Indeed (+ confirmation)
True (+ concession)
Actually - In fact - In reality (confirmation/
concession)

3. CONCLUDING OR GENERALIZING
In conclusion - To conclude - To sum up (briefly) -
Summarizing - In brief - In short

4., EXPANDING
4.1 By meang of neutral examples: :
e.g. - For example ~ For instance - Such as - Including

4,2 By drawing attention to important features or examples:
Notably - Chiefly - Mainly - Mostly - Particularly - In
particular - Especially

L.3 By specifyvins:
viz - namely

5. REFORMULATING
i.e. - That is - In other words - To put it differently

6. EXPRESSING CAUSE/CONSEQUENCE
So - Thus - Therefore - Hence - Consequently - In
conseguence -~ Ags a result of - Because of - Accordingly

7. EXPRESSING CONTRAST
Instead - Rather - Conversely - In comparison - On the
contrary - {(on the one hand) on the other hand

2]

MAKING A CONCESESION

However - In splte of - Desgpite -~ Neverthelesgs -
Nonetheless -~ Notwithstanding - Still - Yet - Although -
At any rate - In any case - All the same - Even though

Now gkim through an article by a NS and use the COBUILD to
make sure you grasp the exaet meaning of the connectives he
" or she makes use of. You should also pray attention to how
often and where your NS counterparts use connectives.
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You may have already ncticed that, in English, writerse use
muach feweaer commas than in Portuguese. Because T he
inappropriate use cf commas wag a8 very common feature of
yvour texts, below are some genersl guldelines to orient
yousl

1. Use & ceomma to separate two or more independent par OFf
the sentence which are joinsd by AND, BUT, OE, NOR ar FOR:

- Mogt young Europeans spend their holidayse in other
European countries, and many students take vacati
abroad.

- "I do not think we can conclude that dice
counter-revolution, but it seeme certaiﬂ
itself does not constitute a revolution.'

- "This silence is not surpris
Mcdernism 1g etill regarded

.

neg for in thoge circles

= 4
ith susgspicion.™

2. If, however, the independent parts of the sentence are
short and clarity is not at stake, the comma before AND,
BUT, etc. may be omitted:

- John arrived early and Mary came an hour later.

3. Do not use s comma before AND, BUT, =tc. when what comes
after thege conjunctions ie not independent (whe
subject of the second part of the sentence is the game as
that of the first part of the sentence):

- "They injected 1% MHT-1 cells in Balb e mice and
subsgseguently mixed their splesn cells with splesen caells
from animals primed with RIO.,Q2."

- "They do not attempt to cond lemn such societies but
attempt to refute them theoretically.™

L. Use commas to zet off elements o the sentence which can

be removed without changing meaning:

- "The kinetic energy of = fluid, due to ite mmtion, ig
customarily meassured with respect to the Earth' surface,
which is assumed to have zers velocity."

\n

. Do not use commasg to set off elements without which the
@Zentence becomes untrue:

- "We shall confine our discussion to gpecialized
regpirvatory systemz which involve only a part of the

[€V]
(o)
()]
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6. Use a comma before a subordinate c¢lause when 1t comes
before the main clause in the sentence:

- "Although this early Earth started to cool rapidly, at
least three elements started to heat it up."

7. Use s comma before a long adverbial if you are fronting

it for emphatic purposes:

- After spending a week in conferences, the comission wasg
able to write a report.

8. Use commas to prevent ambiguities:

- From the British, educated Indiand learned the
principles of parliamentary democracy.

9. Use commas to set off comment adverbials:

- Indeed, everthing happened as expected.
- His claim, therefore, cannot be verified.

i2. Use commas to separate a series of adjectives that
desgcribe:

- He 1is a tall, fat, foreign-looking man.

11, Do not use commas to separate a series of adjectives
that identify:

~ The tall fat man ordered a pint of beer.

These guidelines are not exhaustive, and some of the
suggestions are not based on grammar rules. They do,
however, help clarifying meaning. Be especially careful

with the following inappropriate uses of commas, which were
persistent in your essays: :

a. The use of a comma without a conjunction to 1link
independent clauses. Ususzally the two go together (c.f. #1).

b. The use of a comma to set off a long adverbisal at the
end of the sentence. Usually this is only done when the
adverbial comes at the beginning of the sentence (c.f. #7).

¢. The use of commas to set off elements without which the
sentence becomes untrue. In such cases commas must not be
used (c¢.f. #5).

a. The excessive use of commas in general due to
unnecessary inversions. Do not make sc many inversions if
"priming" or the 'given-new principle" are not at stake
(c.f. #6).
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6. CERTAINTY AND COMMITMENT

In English expository prose, the author's reasoning and his
commitment to the ideas 1in text are extremely important.
Texts which focus on facts but neglect opinions tend to
sound inconclusive in the eyes of English-speakling readers.
As English-speaking writers report on facts, there is a
strong tendenc vy for them to convey their comment on them
too. It is obvious that the strength of such comments must
vary if the author is to write truthfully. He may sometimes
wish to say something is 100% certain, and sometimes he may
simply wish to  make a very weak assertion. Some of the
language resources which can be used to vary the degree of
certainty and commitment in English are listed below:

1. Non-controversiasl evidence (imperscnal commitment,
usually backed by quoting references)

It is said that...

It is known that...

There is evidence to suggest that...
Recent findings suggest that...
According to studies in...

2. Irrefutable evidence {(complete commitment)

VERBS . ADVERBS

ig certainly
will definetely
must clearly

has to undoubtedly

3. Strong evidence (etrong commitment)

VEREBS ADVERBS
can probably
could likely
should presumably

4, Partisl evidence {(less strong commitment)

VERBS ADVERBS

may possibly
might perhaps

seems to
appears to

The general pattern with respect to commitment and
certainty in English expository prose is as follows:

&. The author generally starts a text by being impersonal
about facts and relies a great deal on evidence which is
non-controversial.
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b. After that, the author frequently presents specific
evidence from his own work or the work by others. His
opinion on the strength of such evidence must be made
clear.

C. The author tends to conclude his text by giving a
personal account of  his own interpretation of facts. He
must again be careful about his degree of commitment, which
depends on the strength of the evidence presented,

Go over the articles you have read and pay particular
attention to examples of commitment. Underline the examples
you read and discuss with a partner the strength of the
agssertions underlying them.
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