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8™ TEACHING AND LANGUAG E CORPORA CONFERENCE
ISLA, 4" of July 2008

INTRODUCTION

Ana Frankenberg>arcia

Teachingand Language Corpora (TaLC) conferences are now aestalblished biennial event. TaLC began at

the University of Lancaster sixteen years ago and, after being held there twice, and then successively at the
universities of Oxford, Graz, Bologna, Granadad Paris 7, we are delighted that, for the present occasion, we
have been asked to bring tH& Beaching and Language Corpora (TaLC 8) conference to the Instituto Superior de
Linguas e Administracéo in Portugal.

The use of corpora in teaching has bemwing steadily in the past couple of decades. This increased interest is
reflected in the 110 proposals from 28 different countries that we received for TaLC 8. The present volume is a
compilation of the 3 invited talks, 48 papers, 22 posters, 4 softleam®nstrations and 4 workshops that were
finally presented at TaLC 8, Lisbon, between 3 and 6 July 2008.

Just by looking at their titles, it is easy to see how diversified and widespread the domain of teaching and
language corpora has become. We havegmtations about teaching advanced learners as well as beginners, and

this includes university students, school children and evesghr@olers. If in the beginning corpora was used

mainly to teach English, on this occasion we also have presentationdrdfaton corpora of Portuguese,
Mandarin, Cantonese, Spanish, Greek, Russian, Ukranian, Persian, Japanese, Czech, French, German, Italian,
Lithuanian and Romanian. And it is not just different languages that are represented here, but also different types
of languages: academic discourse, classroom discourse, youth language, learner language, translated language and
even the discourse of diplomacy and of subtitles.

Whereas corpora used to be mostly about the written medium, in TaLC 8 there is no shqotagertétions
about corpora and speech. In addition to grammar and lexis, many of the papers in these proceedings are about
phraseology, translation, literature and culture.

Another point to be made is that this conference is not just about puttinggxistpora to use in the classroom,

but also about compiling different types of corpora for teaching, exploring novel types of pedagogical tagging,
developing accessible corpus tools for education, using corpora for language assessment and trainiisgnsovice

how to use corpora. Of course, not everyone needs to learn how to use corpora. We have here both presentations
that focus on the direct use of corpora by learners and presentations about develorigetataaterials which

people who have neverdrel of corpora can benefit from.

The content of this volume is also a measure of the direction in which we are heading. It is perfectly clear that
language corpora are not being used as an end in itself, but as a means of achieving different bdaatgiona
different educational settings.

Our common interest in corpora and teaching has brought together researchers, practitioners and theorists in an
unprecedented way. It is not just a question of establishing links with delegates from differgnésotialL.C is

an opportunity for corpus compilers to meet corpus users, for people developing corpus tools to exchange ideas
with people developing corpimsed materials and people using corpora directly in the classroom. It is a chance
for researchersvorking with written corpora to meet those working with spoken corpora, for teachers using
corpora of one particular language to talk to teachers using corpora of other languages, for people interested in
teaching literature to meet people interested inreanalysis. These proceedings are a reflection of the fruitful
exchange of ideas that will have taken place during TaLC 2008.
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FREQUENCY IS IMPORTA NT - AND CHALLENGING:
A PRESENT-DAY CORPUS PERSPECTIVE

Geoffrey Leech
Lancaster University, UK

| begin my lecture with a brief survey of how frequendg particular, word frequencyhad a role in language
learning in the days before electronic corpora existed. Then | consider how the 'coghutsoré made available
frequency information about language use in a totally unprecedented way from the 1960s onward. We now live in
an age where frequency dictionaries and frequérased grammatical information are becoming more and more
available- for example, a new corptmsed frequency dictionary of Portuguese has just been published. New
sources of frequency information from the Web are being tapped. Various kinds of knowledge found in present
day learners' dictionaries (grammatical, collocatips@iantic) are getting to be frequethased.

But how far is this useful for the language teacher and learner? Is the right kind of frequency knowledge being
captured? In the second half of the presentation, | will consider the equation "more frequeanet important"”,

what questions of frequency we really need to ask, and how far they can be answered in the present state of corpus
linguistics.



WORKING WITH DIFFERE NT CORPORA IN TRANSL ATION TEACHING

Natalie Kibler
Université Paris 7, France

Corpus e in translation teaching has established itself for some time now. Several types of corpora have been
taken into account in this field, such as parallel (also called translation) corpora, comparable corpora, monolingual
corpora, disposable corpora, spdised vs "general" corpora etc.

Depending on the translation typditerary or pragmatic translation corpus use can vary very much and offers
several approaches to help learners with the act of translating. This paper however will focus on pragmatic
translation, i.e. translation that is based on communicative, rather than literary criteria.

We will present the different possible approaches that can be applied for translation and translation teaching, and
the different types of corpora used in théspect. Learner translation corpora will be presented to illustrate how
such a corpus can be used in teaching translation. This type of corpus (which could be definedtgseaosub
learner corpora), is still quite rare. Suggestions for combining diffeqgproaches to obtain better results will be
shown.



TALC IN ACTION: RECE NT INNOVATIONS IN
CORPUSBASED ENGLISH LANGUA GE TEACHING IN JAPAN

Yukio Tono
Tokyo University of Foreign Studies, Japan

In this talk, | will present recent innovations in Esglianguage teaching in Japan with a special emphasis on the
creation of the world's first corpimased TV English conversation program. The program ran from 2003 to 2006,
a hundred units featuring 100 keywords selected based on BNC. Each unit focusefibecollocation patterns

of the keywords, with model skits videotaped in UK, USA and Australia, and ample exercises. A special CG
character called "Mr Corpus" introduced the corpus ranking.

The impact of the program was significant. More than a milpeonple watched the program and the word
"corpus" became a familiar term. Various corbased teaching materials have been published since then. There

is also a growing demand among English teachers to know more about corpora andaseduBLT. | will

report on some of these recent developments in Japan and share some useful tips, guidelines, and a lesson |
learned from these experiences.
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RAISING LANGUAGE AWA RENESS THROUGH INVESTIGATION OF A LEARNE R CORPUS
OF ONLINE COMMUNICAT ION

Katherine Ackerley
Fiona Dalzief

Francesca Helni

Abstract

This paper will describe the use of a learner corpus of online written communication. Over the past few years,

Englishlanguage courses at the University of Padova, Italy, have made erteissivof software for computer

mediated communication (CMC) for a wide range of language learning activitiestexts produced by these

learners represent a wide range of genres and include: personal profiles, learner diaries, online debates, formal

repats and compositions, peer interaction, teacher/student interaction. While this emphasis on learner

production and interaction is believed to foster second language acquisition, it is also important for learners to

focus on form. Byt ybou illodcianlg |6egaurincekr acnodr pdoirra t he authors have expl
language use and identified some problem areas. With the compilation of a reference corpus it has also been

possible to investigate the overuse, underuse and avoidance of formassodal verbs and expressions of

agreement. The authors have developed a variety of learning activities, from worksheets for classroom use to

data-driven activities where the learners access both reference corpora and those made up of their own work. The

piloting of these materials appear to confirm that this can be a stimulating way for learners to become aware of

patterns of their own | anguage use and to finotice the gapo betw
of these activities with thkearners together with the realization that we have at our disposal a wealth of

electronic learner production has led us to start a more ambitious project of compiling a more systematic learner

corpus of online communication, the Padova Learner Corpus. dduld constitute a highly original diachronic

learner corpus containing texts learners produce during the 3 years of their university careers and consisting of

different genres.

Keywords: computer mediated communication, online genre, learner corpfesence corpus, dathiven
learning

The Learning Context

The learner corpora presented contain the written production of undergraduates studying onldhguage

degree courses,ingue, letterature e culture moderaed Discipline della mediazioneniguistica e culturaleat

the University of Padova. In the 20@D08 academic year, over 500 students enrolled on these courses. Students
come from a variety of language learning backgrounds and their level of language competence at entry ranges
from A2 to B2 level according to th€ommon European Framework of Reference for Langué@esncil of

Europe, 2001). At the beginning of the first year, students sit a placement test to divide them into reasonably
homogenous groups for their English classes. Thédbngpurses adopt a blended approach to language learning,
with students attending lessons in the classroom and in the multimedia language laboratory, and carrying out
individual and group assignments online.

CMC and language learning

Computermediated ommunication (CMC) has been used for language learning for many years at Padova
University. Although CMC can take on various forms, in this paper we use CMC to refer to asynchronous written

! Katherine Ackerley is an English language teacher and researcher at the Faculty of Arts and Humanities, University &hRadova.

is the ceordinator of online laguage learning for the University Language Centre. Her research interests include the application of
corpus linguistics to language learning, online language learning and commdited communication.

2 Fiona Dalziel is an English Language teacher msgarcher at the Faculty of Arts and Humanities University of Padova. She is the
co-ordinator of the CercleS European Language Portfolio (ELP) project for the University Language Centre. Her research interests
include corpushased approaches to languaggrhing, learner corpora, the ELP and online language learning.

3Francesca Helm is an English language teacher and researcher at the Department of International Studies, Universityef Padova
research interests are in the areas of comymégtiated ommunication and the use of technology in language learning; intercultural
communication and telecollaboration; learner corpora and cdr@sesd approaches to language learning.



production and interaction mediated by networked computers, allgwi f o r Aimany to manyo communicati ¢
CMC is seen not only as a tool to enhance language learning but as a part of everyday communication and

information practices in educational, professional, recreational and interpersonal realms (Thorne 2008: 417). The

ability to communicate in a foreign language through CMC is deemed to be a fundamental requirement for our

|l earners to become active, 6l iterated members of the I nformatic
goal is to help students enter into nauthentic discourse communities, and if those discourse communities are

increasingly located online, then it seems appropriate to incorporate online activities for their social utility as well

as for their perceived particular pedagogical value. o

In their computerconferencing environment, FirstClass, learners engage in a variety of written tasks which

involve production, such as writing personal profiles, diaries, reports and interaction with other learners,

participating in online debates, peer reviewd asurveys. CMC has been embraced enthusiastically by both

teachers and learners because learners become more active and confident users of the target language, they engage

in collaborative learning and are highly motivated, corroborating research fin@gs 1994, Kern 1995,

Warschauer 2000) about the value of CMC for language learning. The use of CMC in language teaching has been

based mainly on sociocultural and interactionist theories of Second Language Acquisition (Thorne 2008) whereby

it is throughthe construction and negotiation of meaning that learners develop their foreign language competence.

SLA researchers have sought to demonstrate how | earnersd | angua
as they are pushed to produce more outpuhagdtiate meaning in interaction (Pellettieri 2000).

CMC and focus on form

Although the focus in sociocultural and interactionist approaches to online language learning tends to be on

communication and the negotiation of meaning, CMC practitionerstha&ve o gni sed t hat Al earners need ref
activities to develop language awareness, as well as productive activities, in order to become effective and

autonomous | earnerso (Levy and Kennedy 2004: 53). I'n our partioc
and meaning is at times felt to take time away from a focus on form; iafer@lirse questionnaires learners have

revealed a desire for more personalised feedback and correction of mistakes, but with one language instructor per

100 students, individuaied feedback is a huge burden on the teacher and not always possible.

The SLA |literature regarding 6focus on formd | ooks at how to ba
communicative contexts. As Do u g h ory form entiails Wiplerequisitens ( 1 9 9 8 : 3) wroi
engagement in meaning before attention to |linguistic featureso.

record remains of all production and interaction and these records are valuable-Bmtipibgtdiscussion ah
reflection. It is interesting, however, that to date few practitioners have considered using a corpus approach to
focus on form in postask reflective activities, with the exception of Belz (2004).

A 6quick and dirtyodo |l obaes | earner corpus of online de
I n an attempt to meet our | earnersdéd needs we have started to co
and dirtyd | ocal | earner corporaod¢ to identify problem areas acr

productions on péicular tasks, for example online debates, have been compiled to explore problem aveas for
students and identify mistakes across groups of learners. For instance in the academic years 2006/7 and 2007/8
online debates were carried out on topics of $duferest, such as the death penalty, euthanasia, immigration and
integration and the legalization of soft drugs. The aims of the debate were to improve general language skills
through a motivating task and to develop sensitivity to register differeRlsestudents contributed to the debates

using an informal register as they were interacting with their peers, debating social issues in a forum intended to
be similar to public discussion forums found on the Internet, for instance those related to emvesiclit as the

BBC. For each debate the students were given a prompt and a series of Internet links to related articles. The
students knew that they would not be assessed on the quality of their work, but that the aim of the activity was to
communicate irEnglish and to interact with their peers by expressing their opinions on various controversial
issues.

Compiling a reference corpus

The identification or compilation of appropriate reference corpora in learner corpus studies is a complex affair.
How appopriate is it to use a large corpus like the BNC as a reference corpus? Small learner corpora tend to
consist of samples of just one genre (usually the academic essay) while large reference corpora have a whole array
of text typesWhile some features &éarner production may not vary across different modalities and genres, other
features may be genrand modespecific (Barlow 2005: 336). Our debate corpus represents an online genre, but
most of the large reference corpora contain few or no examples16f @e texts included conform mainly to



'predigital epistolary conventions' (Thorne 2008: 417). It was thus decided that it would be more appropriate to
compile a reference corpus that represented, as far as possible, the same genre of text, weitsamia tiode

by proficient target language users. We compiled a reference corpus which consists of contributions to public
discussion forums on the same topics that the learners had discussed with their peers. The forums we selected

came from theudéBBa@ybBawebsite and were similar to the type of

in, that is discussions about contemporary social issues (migration and euthanasia) stemming from a prompt or
news story.

Creating activities

As mentioned above, the glé¢ gn of teaching activities involved a #fAquick
compilation and analysis. The aim was to identify problem areas that could be dealt with during the course, while
thetask on which the learner corpus was based was still fretble iminds of learners. The authors chose first to

look at the debate on immigration conducted in the 2006/7 academic year. The learner corpus consisted of 111
texts written by 65 learners (the learners had contributed between one and ten messagebate}h@ tuke total

number of words was 17,905. After selecting a suitable reference corpus, as described above, it was decided to
start by Il ooking at | earnersd use of modal verbs: these are
learners, antheir use has in fact already been investigated in a number of learner corpus studies (see for example
Aijmer 2002; Hyland and Milton 1997). Moreover, it was also thought that modals, an important way of
expressing stance, could be particularly relevarthéogenre of online debates, where students are expected to

take an ideological standpoint on various issues.

An initial comparison between the learner and reference corpus of debate messages on the topic of immigration
and the reference corpus revealied,example, that must appeared more often in the learner corpus (35 times as
opposed to 23 in the reference corpus) whereas should was used less frequently by learners (63 times as opposed
to 85 in the reference corpus). Moreover, all occurrences of regatded its deontic/root rather than epistemic
meaning, and of these, 12 referred to the obligations of immigrants in the host country. Such use was rare in the
reference corpus, occurring only three times, with most instances of must relating tagatoasl of the host
community. One set of activities, designed for classroom use, was aimed at helping learners to reflect on the
strong obligation expressed by must, which in some circumstances could be considered inappropriate. The
learners were firstigen a printed sheet containing a number of concordance lines from the reference corpus from
which the verb should had been deleted and were asked to decide which word was missing.

29 enviously the achievements of others. Migration be striattyatied.

30 Immigrants be helped and encouraged. Otherwise
31two or more years. This is outrageous! Migration be encouraged as we bring skilled

32 ght those countries to that positi®o migration not be stopped. To live away from your

33 nk all those people who have suggested migrants adopt the cultures and traditions of their
34 eekers or otherwise) and also believed the Maori be denied any financial help

35 y you will become a citizen of our country, but it be fully up to Americans to decide who
36 migration should be afforded equally to all, yet it not grow to a point where it creates a
37 lly be absorbed into the culture. Yes immigration e relviewed often and as necessary.

38 Mass immigration be stopped altogether in the UK and

39 trategies. Secondly, more political stability issues be addressed with more emphasis on |
40 ts legl form, should be encouraged. Immigration be afforded equally to all, yet it should
41 To integrate takes time so the rate of Immigration be proportionate to that.

42 media coverage. Asylum seekers and immigrants not be used
Exerci® based on concordance lines from immigration reference corpus

1. Learners were then shown concordancesusftfrom the learner corpus and asked to identify the subject of the
modal verb, to decide in which casesistcould be replaced bshouldand whatdifference this might make to
meaning.

abits somehow. On the one hand, every countrgt welcome immigrants, on the other hand,
e iene" made a report on this problem!!! Irdast say that Senegaleses are very good and
Il together is important coopera&verybodymust have a dignified job, everybody have to
hasn't changed, | still think that foreignemsist be accepted (they obviously must behave
migrant comes to the country where | live,rhest respect the rules we have...so: no temp
in conclusion, ifan immigrant comes here haust treat this country as his second home,

anec



far as the wall in Via Anelli is concernednlust admit that some immigrants are really v
| think those who enter Italjmust adapt their needs to Italian's rules. |
foreigners must baccepted (they obvioushpust behave in a polite and correct way!). T
ened to Enrico, and | think that those peaplest be punished... And, Valentina, | don't
ly here. | feel really sorry for peopole thatist escape, leaving their own houses and la
PEOPLE WHO LIVE IN IT... BUT THEREMUST BE COLLABORATION
th you about criminals who come to Italy. Thrayst be all sent to jail. But concerning beg
ing the beggers that cheat and criminals thegt be punished according to the law.No pit
t welcome immigranton the other hand, thegust conform themselves to usages and
nally I would never give them any money. Theyst go and work as everyone else.The only
efully in our nation!! If they come here theyust have the true intention to work and to
0 recognize pgae by seeing their face, theyust let us see who they are. It's also a po

Some examples @hustfrom the learner corpus

2. Modals were also the subject of hawdsdatadriven corpus activities (Johns 1993) presented in the language
laboratory, but wh focus on the vertnay. This time, the debate had been carried out in the 2007/8 academic year
and the corpus consisted of 15,694 words. First of all, students were asked to fill in a table comparing the
frequency of modal verbs in the learner and theresfce corpus, using the wordlist function of Wordsmith Tools.

The biggest difference concernethy, appearing only once in the learner corpus but 19 times in a reference
corpus of the same size.

The learners were then asked to look in detail at mawwas used in the reference corpus, where it appeared 8

times with its function as an indicator of concession. The learners were not aware of the latter use, and this led to

reflection on how conceding a point in a discussion or debate can be an effectoedwayp r i ngi ng oneds audi ence
around to oneb6s own point of view.

Another laboratory task involved hards work using learner (17,086 words) and reference corpora of debates on
the issue of euthanasia. A preliminary analysis of the corpora had investigatuynthe use of modals but of

other epistemic devices, using a list compiled by McEnery and Kifle (2002). This revealed overuse on the part of
the learners of the noun possibility, probably due to the influence of the L1, in this case lItalian fgottyg ofia

the learners. The learners themselves were asked to look at the use of the word possibility in the two corpora.
They discovered that it occurred 18 times in the learner corpus but only once in the reference corpus. They were
then required to lookt the occurrences of possibility in the learner corpus and to think of possible alternatives.
The students came up with various answers, including the use of modals amdoskatsi (can, could, be able to)

or the word opportunity.

One classroom task loel at expression of agreement and disagreement, once again with reference to the online
debate topic of immigration and integration (2007/8). Working with printed concordance lines, first of all, the
learners identified some inappropriate uses of the agrée in their own work. They then went on to see how in

both corpora (learner and reference), emphasis could be given to expressions of agreement (I agree

whol eheartedl vy, I couldndt agree more et c.dfferemaed how hedging was
of opinion without offending a potential reader. Interestingly enough, in the majority of cases in the reference
corpus when the verb agree was wused, the writer then went on to

Padova UniversityLearner Corpus

The use of these mini learner corpora, created ad hoc for the needs of a particular class, proves both useful and
stimulating for students, but the need for the more systematic collection of the vast amount of materials stored on
FirstClasshas been recognised. Although extensive research has been carried out on existing learner corpora
(Granger, Hung and Petch Tyson 2002; Prat Zagrebelsky 2004), it has been pointed out that these are currently
restricted to general and academic English H{sas argumentative essays) generally produced by advanced
learners and that longitudinal corpora are rare (Barlow 2005; Tono 2003; Prat Zagrebelsky forthcoming).

The wealth and variety of texts written by students of varying levels of competence thttotlngio8 years of

study (or five in the case of those doing a fpsiduate course) provides exciting opportunities for both research

and materials development. Work has therefore recently begun on the creation of the Padova University Learner
Corpus. T i nvol ves obtaining studentsd permission for their wor k
gathering and recording data about individual learners and tasks. The work of consenting students is then retrieved
from FirstClass and archived in sabrpora, vhich allow the researcher to study the language produced by a
given group of students in a specific text type (see table below). Theserpaba vary in register from personal
presentations and the informal messages exchanged between peers in theBatudentrea created to allow



online socialising, to the language produced in formal reports. The degree of spontaneity or planning with which
each text is produced also affects the kind and quality of language. Messages in the Student Bar tentlyto be tota
spontaneous, while the Personal Profiles, though written in informal English, undergo a process of peer revision
and are eventually assessed, therefore a certain degree of planning and editing goes into their writing.

Sub-corpora Text type Year of stidy Level No. words

Student Bar Informal messagd 1% year A2-B1 30,000
between students

Personal Profile | Informal written| 17 -2" year A2-B2 52,900
presentations

Learner diary | Diachronic collection of 1%-2"year A2-B2 315,000
weekly messages

Formal reports Reports summarisin 1% year A2-B2 32,700
online debates

Debate corpus | Informal online debate o 1S‘year B1-B2 150,000
social issues

Total 580,600

Table 1: Sukcorpora in the Padova University Learner Corpus

Conclusions

We are still athe early stages of corpus compilation: texts have been gathered but decisions still need to be made
regarding issues such as treatment of spelling mistakes and error tagging, how best to organise the data and how to
make it accessible. To achieve thisihecessary to ensure with the systematic retrieval of and archiving of texts,
taking care to include significant metadata about both text types and students. The future objectives of this
research include not only a broader and more systematic appooaatpus design, but also the further analysis

of the various sub corpora with a view to continued devel opment

Another, more ambitious aim would be to analyse the language produced by individual stoidesstslifferent

texts and over time, allowing the researcher to observe a |
of university study. A shoiterm objective is to integrate dadaven learning based on learner corpora more

extensivelyin order to see which types of tasks are successful and which need further development. It is hoped

that these activities wildl increase studentsd awareness of
with the final aim of enabling them tiecome more autonomous and successful learners.
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WHAT DO ANNOTATORS A NNOTATE? AN ANALYSIS OF LANGUAGE
TEACHERSO CORBOGECARANNOTATION

José Maria Alcara?
Pascual Pére®areded

Abstract

One of the most neglected areas of research in cdspasd language teaching is the pedagogical annotation of
corpora. The studies that deal with this emerging area are scarce, dealing mainly wittitte¢ aspects (Braun
2005, 2006, 2007) and practical implementation issues (Hegiezdes and Alcaraz 2007).

The two case studies we report involved professionals of different background and training experience. Our
research discusses quantitative aslivas qualitative data that emerges from the annotations analyzed. The
former include an analysis of different levels of annotation relevant in pedagogical corpus annotation (corpus,
text and section levels) and different measures concerning the casegati&eywords annotated. The qualitative
information we have considered incorporates background data of the annotators as well as insights into the
mediation role underlying the annotating task of the teachers in the study. Despite the explorativé saope o
study, the results show that, while retaining significant differences in terms of the annotation items targeted, the
annotations share a common understanding of the role and scope of pedagogic annotation in language teaching.
These results reveal thpedagogical annotation may become an important tool in a situation where teachers
organize language learning experiences around the use-bbadteacheted corpusbased materials that focus

on the specific needs of learners, as opposed to situatibich vimake use of either raw texts, where no
annotation is available, or POS tagged corpora. The authors suggest that further research will be necessary to
establish more solid links between pedagogical annotation and-deieds selection of corptisasedmaterials

in the language classroom. The authors propose the use of two annotation density measures to gain further insight
into idiosyncratic annotation behaviour. Despite the limitations of the case study methodology, this research
shows that pedagogicahnotation can be measured and analysed.

Keywords: corpus annotation, youth language, corpased teaching, material development, softveéted
analysis of language

Pedagogical annotation in the field of corpudased studies: from possibilities to fesble corpusbased
materials

Different researchers have turned their attention to the role of corpora in the foreign language classroom

(Fligelstone 1993, Barlow 1996, Aston 1997, Hunston 2002). Rémer (forthcoming) has examined these

contributions in theight of the distinction between direct and indirect applications of corpora to language

education. The latter benefit from insights into the descriptive nature of language to inform language teaching.

Examples of this application are the selection of Idased on frequency or on the patterning features of

language, including phraseology and collocation studies. Revisiting commonly taught grammar such as modality

or verb tenses has also been in the reagumgechrmmr,sd agenda. By de:
new evidence is gathered on the ways language works and, most significantly, on the way language is used by

speakers.

Indirect applications, on the contrary, bring existing language corpora to the classroom. As Rémer (forthcoming)
putsitwhi l e indirect approaches ficentres on the i mpact of corpus

4 José M. AlcaraCalero is a Computer Science Engineer at the Computer 8crtwol, University of Murcia. He has widely
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Lexicografia (LACELL).Pascual PéreRaredes directs a research project funded by the SENECA agency on orality. He is also the
coordinator of a MINERVA project funded by the European Commission: SACODEYL. At the moment, he is inaobeedus
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concerned with corpus access by resear cohreiresnot,e dddi.r elcnt

context, the learner becomes a researeheetective, and the corpus is the field where students are exposed to the
reality of language use. The main learning activity of direct applications is the examination of concordance lines
and, consequently, the examination of nodes in a given conthid. attivity requires that learners induce
meanings and formulate hypothesis about how language works. In general terms, corpora are seen here as
complements to traditional teaching resources.

In the two approaches above we can appreciate that doages linguistic research is predominant and,
therefore, applications to other fields are possible but, positively, did not motivate the design of the original
corpus. Both direct and indirect approaches belong to what we may call the possibilities scemarie. Th
characterized by the effort of language educators and researchers to apply existing work in the language research
oriented paradigm to the wealth of resources that can be used in FLT. Figure 1 represenisalied so
possibilities scenario:

CL Methods
LANguags Samplin
Research-Oriented |«— ping
; Representativenesss
Paradigm . .
Morphological Tagging

Corpora can be exploited
In the language classroom
in different ways

FLT

Figure 1: The possibilities scenario

In this scenario, the corpus is principled and, in most of the cases, claims to be representative of a language,
language community, register or specialised use. It is possible to use these festarated corpora in the
language classroom but, reasonably, there has to be an effort to adapt their primary research orientation in the
language classroom. PéiRaredes (2007) has discussed some of the limitations to the adaptation of general,
principled corpora to the languaglassroom. One of the most relevant is the high cognitive demand which is put

on the learner, who is asked to search for linguistic patterns in a corpus which has been most certainly designed to
serve research purposes. In this context, the learnehaviél to interpret accumulative concordance lines, which

are usually extracted from texts of a very different nature and, for most learners, totally unrelated to their learning
experiences. This poses a high demand on learners, who are invited to réfigeattodn precisely because of the
complexity that is presented before their eyes in terms of genres and language. Besides, learners will have to
discriminate what is relevant and what is not in terms of language use and weigh down the influence of the
cortext and cotext in the results. Unfortunately, evaluations of cdrpsed learning in netertiary institutions

are scarce (Braun 2007).

Researchers and learners certainly have different goals when approaching a language corpus. However, in the
possibilifes scenario learners have been someway driven to apply research methods in their learning routines.

While this seems to be a positive asset for university language students (Bernardini 2004), it definitely appears as
a hassle (Mauranen 2004) for mainstnegoung learners in secondary education orteatiary contexts.

Customising corpora for the language classroom: the potential of teacheriven annotation
Customised corpora in the language classroom
It is unquestionably possible to use language corpothe language classroom. However, the primary goals of

researckoriented corpora make it essential that teachers adapt these resources to the needs and everyday demands

of language learners. Bernardini (2004:32) sees a very significant potential avedisdéearning, but she is

tahpipsr oac hes



cautious about the technological limitations and, even more important, about the training and background of

student s: A o[, .. ] |l earners require guidance and heightened
potential (br strategic learning, serendipity, reasorgap, as well as for stimulating communicative activities)

would be lost if learners did not have a chance to carry put relatively complex analyses, requiring them to observe

awa

phraseological regularitesandrest ct i ons and the functions associated with themo.

These complex analyses are difficult to implement in mainstream language teaching and learning, where there is a
high pressure on communicative goals and not so much on mastering the complexities afdfygdexmatical

interface. However, there is a chance for learners to carry out the type of discovery learning discussed above if the
language corpora that are brought to the language classroom are not in conflict with the syllabus and general
communicatie orientation of mainstream,nsnpeci al i sed tertiary, | anguage studentséd
some room for topidriven corpora (Braun 2007) that are geared towards the integration of -bagrcs

materials and general, mainstream language learaBpgcially secondary education language learning. In the
framework of SACODEYE, we believe that the professional, teadier pedagogical annotation of resources

may play a significant role in bringing language corpora to the language classroom.dftileatners to become
discoverers and researchers, it may make sense to think of teachers as guides and pathfinders. This is where
annotation is crucial. Instead of a possibilities scenario, pedagogical tdaelearannotation of corpus resources

mayfaci | itate a paradigm which is focused on | anguage | earning

scenario is capable of being accomplished in the context of instructed mainstream language learning:

Mediation role
Theory-informed tagging
Language learning- Parametric framework- aware
Oriented Paradigm Learner-oriented Tagging
Representative of the world

of the learner

Corpora are devised
to be expolited in the
language classroom
by language leamers
in different ways

ELE

Figure 2: The feasibility scenario.

Thisscenaro i s based on Widdowsondéds (2003) theory of the role of
in particular, on five milestone ideas. First we find the mediation role that applied linguistics plays in informing

language learning and teaching oo disciplinary points of reference that are found to be of relevance in the

field of linguistics. Second, the notion that pedagogical corpora can be annotated, that is, enriched in many

different ways and following different theoretical stands, not reec#g just one. In this sense, in potential,

pedagogical annotated corpora are not proactively biased towards any particular theory, something which is not

possible in automatic tagging. Teachers apmoblesasti ng a cor pus
explicitly as possible so that they are amenable to solution reactively in the teaching and learning process

(Widdowson 2003:19). Third, any pedagogicathptivated corpus should acknowledge the parametric framework

where the learning and teach experiences take place. The numbers of influences, variables, personal and

institutional, which play a role in language teaching make every single language learning experience different.

This uniqueness is neglected in the possibilities scenarioHiguas a consequence of the ideas expressed above,

annotation should be performed with the learner in mind and, if possible, bearing as many of those parametric

factors above in mind as possible. Finally, it is the authenticity issue. It is unquestibaalie English we find

in the BNC is authentic. However, how authentic are the genres in the BNC fgrearlald? Widdowson (2003:

5 System Aided Compilation and Open Distribution of European Youth Language: http://www.um.es/sacodeyl
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126) believes that the world to replicate in the learning experience is that of the language user and this is where
theworlds of the L1 community users and those learning it are different.

We believe that when teachers become annotators it is more feasible to put language corpora resources to good,
realistic and authentic use in the language classroom.

What do annotatorsannot at e? An analysis of | anguage teachersdé corpus pedze

If pedagogic annotation is to play an active role in bringing corpora to the mainstreatertiaoy education
language classroom, we need to develop a deeper understanding tefbbers annotate a corpus. This is only
possible if real FLT teachers are confronted with the annotation process itself and are giveroa haredsical
framework that makes this possible. In order to provide teachers with such a framework, wedewsera the
tools and products developed under the SACODEYL initiative.

In particular, our research will try to gain insight into both quantitative and qualitative data that will inform our
process of analysis on the ways in which FLT teachers anmotaigus. Some of the issues we want to discuss
include the number of categories, subcategoriessshbategories, etc. annotated on the different sections of the
corpus; the number of new, teacimplemented categories, subcategories;sitategoriesstc. annotated on

the different sections of the corpus, as well as different quantitative data concerning the selection of exponents
associated to annotated categories. From the above, and especially, from the comparison between the annotations
of our informants, we set out to present an analysis of the variables and questions for further research that should
be taken into consideration to implement more ambitious schemes of tdagkarpedagogical annotation and

research.

Methodology

Method

Acasesudy met hodol ogy has been used in order to gain insight i nt
annotation. The case study (Bronwyn et Al. 2005) is a dAform of
small participant pool and which draws chrsions only about that participant or group and only in that specific

contexto. Resear cher s us i neffectcetasorshiss.tinstdad enphasisois ptaced onf ocus on cause

exploration and description.

Subjects

Two female teachers of Englists a Foreign Language graduated in English Studies were asked to annotate a
small part of the English corpus of SACODEYL. This is a profile of both individuals:

Subject A Subject B
. 10 hours

Number of years as English Language Teach (as a trainee) 4 years
Courses taught Secondary Primary and Secondary
Courses taught at the moment of research | Secondary Secondary
Degree finished in 2007 2004

Spotlight 2 New Thumbs Up,
Materials currently used and publishers OUP Targets 2, OUP Longman Valid,

Burlington

Table 1: Training and professional background of informants.

The subjects differ significantly in their prior teaching experience. While Subject B has taught English for 4 years
in primary and secondary levels, Subject A is a trainee with veryflittleto-face experience with learners. They
were also asked to rate-$1 not familiar at all to expert) their familiarity with important concepts in corpus
linguistics. These are the results:



Self-perceived Mastery

5-
4,5
4]
3,51
3.
2,51
2
1,51
11
0,5
)
quiste® oPv C%Qaco‘da“w‘ To99®"  pars® M-

O Subject A
B SubjectB

1 (Not Familiar) - 5 (Expert)

co ‘p\,\s w

Concept

Chart 1: SeHperceived mastery in different corpredatel fields.

Figure 3 shows that both teachers share a very similar training background in the field of CL, with minor
differences (+/1) in the CL, DDL and concordancer items.

Research condition and daggthering

Both individuals were given a 9@inutetraining session which was divided in three parts. First, the individuals
were introduced to the rationale behind corpus linguistics, the role of annotation in corpus linguistics and the
relevance of annotation in the context of pedagogigaligvant capord. After this, they were shown a video

tutorial of SACODEYL Annotatdt This tutorial ran for about 12 minutes. Finally, the individuals were given the

task on which we have based our research. The two teachers were invited to annotate those a$pduty wh
considered of pedagogical relevance for the learning/teaching of English as foreign language in Spain. They were
prompted to watch a fragment of the corpus first and were given a full transcript Aftliough they were

already familiar with thenotion of section (Braun 2005, 2006, PérRarredes et Al. 2007), they were told again

that the fragment they were going to annotate had been divided into segments that had been considered by the
corpus compilers as being of pedagogic relevance. Aparttiiamthey were given total freedom as to what to
annotate and the categories of annotation to apply or even create. They were presented with a basic framework for
the annotation of the English SACODEYL corpus that comprised 6 major categories: topiospagical
characteristics, lexical characteristics, textual organization, variety and style and CEF level for the section.

Each of these categories comprised further subcategories. As an example, we may take topics, which comprised 6
items:

== Topics

FPersonal Identification
Home

Living Routines
Hobhies

Holidays

Schoaol

Flans For The Future
Discussion

B e

Lanical C i
Tertan Orgmes
WVarefy 8l
CAN Lovsd

gooe

Figure 3: Teics subcategories supplied with the English corpus.

7 http://www.um.es/dcencia/pereparedes/2008/05/whalo-annotatorsannotateanalysisof. html



Both teachers read the same instructions and, particularly, both were made aware of the similarities between
annotating with a view on the language classroom and the creation of FLT materials.

After a 10-minute break, both individuals were given 90 minutes to annotate the same fragment of the English
corpus of SACODEYL on different laptops. The resulting annotated XML corpus was retrieved from each
computer and the annotation processed for further asalys

The fragment provided for annotation had already been segmented into 10 sections. Table 2 offers the number of
words in each section:

Section# |1 2 3 4 5 6 7 8 9 10
Words 105 181 | 104 [194 |268 |101 |144 |377 |106 | 126

Table 2: Number of words in each bktsections.

Results

In this section a description of the results provided after the annotation process carried out by the two subjects is
offered and analysed. This analysis has been focused on a pedagogical context so as to enrich our understanding
of the ways in which language educators approach the annotation process of a pedagelgicatitycorpus.

After extracting the annotations of both informants, we plotted the following-tioignsional information:

Muldimensional Comparion Between Subjects

250

200 A
150 A O Subject A
100 B Subject B
) -
# Keywords # Applied Categories # Different Applied
Categories

Counter

Dimensions

Chart 2: Multidimensional analysis thfe texts annotated by the informants.

As seen in Figure 5, Subject B presents higher values than Subject A in all three dimensions. The first dimension,
number of keywordscorresponds with the total amount of keywords annotated in the whole text. In our
annotation process, the user applies a category to a section, and then, optionally, she may decide to link a keyword
to this same category and section. A keyword can be any stretch of language, from one waoddtthat may

account for the applicatioof a given category, or from a more methodological perspective, keywords could be
considered as language exponents (PEegedes et Al. 2007, Alcaraz et Al. 2007). For example, both informants
categorized section #8 of the text as plans for the futdnehwaccording to the instructions provided implies that

this particular section was considered by both annotators as being useful for the learning and teaching of this
language notion. Interestingly enough, both informants linked this category tortiegsvords:

Subject A Subject B
LY PYIR K R Ky 2NVIAR KB
would you like to G
1think | will apply [CESYEE

I would quite like to
LR 2G5 (P RS | ND
IRAS R R F &Ry RS
Ri2E (2

I would quite like

Figure 4: Keywords linked to plans for the future in section #8.



While Subject A found more exponents in the section and was very careful and consistent in the boundaries of
what a keyword meant for her, Subject B decided to be moreigeleetd occasionally was inconsistent in
including a syntactic subject in the formulation of her keywords. However, this proliferation of keywords in
Subject A is more the exception than the rule according to our data. In total, Subject B annotatedetras t

many keywords as Subject A. The reader should not be influenced only by this dimension as it does not show a
direct proportion with respect to the quality or usefulness of a text in pedagogical contexts. This metric is greatly

influenced by the kid o f categories applied to a text. i . e. in the fipres
keywords assigned is over 5. However, in the fArelativedo categor
for the futuredo categoby discussed above the average is

The second dimension in Figure 5. is thenber of applied categorie$his dimension refers to the number of the
categories applied to the whole text. For reasons stated earlier, this is closely linked with the number of keywords
dimension. It is wah mentioning that the guantitative difference between subjects has been reduced. The third
dimensiondifferent applied categorieshows the different categories applied to the whole text by the annotators.

The quantitative difference between the sulsiéeats been further reduced. We should notice that one thing is the
number of categories and that quite another is the categories types. Subject B has repeated the same categories
throughout the text more often than Subject A. Furthermore, the formersoaasabciated more keywords than

the latter.

A more grained analysis of the second dimension would reveal the annotation behaviour of our informant across
the different sections in which the text was originally split. Figure 7a shows how this behawibresey
revealing the evolution of the number of applied categories across all ten sections:

Categories Applied per section Keywords Applied per Section

B : 40
11 4 : 35
10 1 ‘ : : 23
1 H ; ; ; 5
] ‘ : : ‘ : g 2

* 15

# Applied Categories

ORNWANON®O

1 2 3 4 5 6 7 8 9 10 1 2 3 4 5 6 7 8 9 10
# Section Subject A Subject A
—=— Subject B #Section —=— Subject B

Figure 5: Applied categories (7a) and keywords (7b) carried out by the two subjects throughout all 10 sections.

Both annotators follow the same behavioutgratwith respect to the number of applied categories throughout all

the sections, with the exception of sections #2 and #3, where a reduction in the difference between the subjects
can be observed. The amount of applied categories to a section is obetelgt to the weight of this section in

terms of number of words, i.e. section #8 and section #5 are most extensively annotated by both subjects and also
those with a heavier weight (Table 2). Figure 7b shows how this behaviour evolves by revealirodyticnesf

the number of keywords applied to all ten sections. We can observe a regular pattern or annotation behaviour
except for sections #3, #5 and #7. It is worth noting that sections #5 and #7 are extremely divergent, whereas
section #3 is convergerlh sections #5 and #7 the number of keywords assigned by Annotator B doubles that of
Annotator A, which surprisingly is unrelated with the weight of the sections. A case in point is section #8, by far
the heaviest section in the document, which is anedtay both subjects in a very predictable patterned way. This
finding is of interest in the field of pedagogical annotation as it may be indicative of the type of qualities and
characteristics that really determine the language educational value obagedrpus.

The quantitative gap in terms of number of keywords between annotators, 75 vs 209, mirrors the results for the
gap in terms of categories. Although the initial multidimensional study in Figure 5 is focused on quantitative
grounds, it does natake into account the type, sense and nature of the different categories applied to the
annotation. The categories actually annotated by the subjects can be seen in Figure 8, where the level of
coincidence between both annotators can be better apprediatedhtersection represents only 13.5 %, i.e., only

7 out of the 52 applied categories appear in both annotations. Additionally, this percentage is further influenced by
the methodology of the experiment, which demanded that the annotators applyev€Eérleach section. If we

detract this mandatory category from the pool, only 9.2% represent a common ground. This common group is
made up of the following categories: Tense: past simple, future others, future going; Topic: personal
identification, planfor the future and, additionally, CEF: Al, A2. In table 8 we can see that categories rarely
coincide:



Category Name Subject A Subject B |Category Name Subject A Subject B

Skill - Listening N/A 10|Communicative Funct - Expressing Age N/A 1
Skill - Speaking N/A 10| Topic - Food N/A 1
CEF - Al 6 7|Modality N/A 1
CEF - A2 5 7|Modality - Obligation, Necessity N/A 1
Topic - Family Members N/A 5|CEF - B2 N/A 1
Topic - Likes and Dislakes N/A 5|Topic - Parties N/A 1
CEF -B1 N/A 4|Topic - Personal Identification (Past) N/A 1
Topic - Living Routines (Present) N/A 4|Topic - Pets N/A 1
Topic - Cultural Information N/A 3|Topic - Personal Identification (Present) N/A 1
Tense - Past Simple 1 3|Tense - Future Will N/A 1
Topic - Plans For The Future 1 2|Communicative Funct - Thanking N/A 1
Tense - Future Going 1 2|Topic - Wheather N/A 1
Basic Cohes. Ties/Sent. Organiz. Featu. N/A 2|Topic - Living Routines 3 N/A
Topic - Cities N/A 2|Topic - Family 2 N/A
Link Words N/A 2|Topic - Education 1 N/A
Modality - Ability, Possibility, Permission N/A 2|Lexical Char - Fixed Expressions 1 N/A
Topic - Living Routines (Past) N/A 2|Tense - Interrogative Structure 1 N/A
Skill - Reading N/A 2|Tense - Irregular Verbs 1 N/A
Tense - Present Perfect N/A 2|Adjective / Adverbs - Ly Adverbs 1 N/A
Tense - Present Simple N/A 2|Tense - Negative Structure 1 N/A
Skill - Writing N/A 2|Adjective / Adverbs - Ordering Events 1 N/A
Topic - Personal Identification 1 1| Topic - Places 1 N/A
Tense - Future Others 1 1|Verb + Preposition 1 N/A
Clause Relative N/A 1|Tense - Regular Verbs 1 N/A
Cond 0 Permanent Truth N/A 1|Lexical Char - Topic Specific Terminology 1 N/A
Topic - Countries and Languages N/A 1|Verbs - Using Contractions 1 N/A

Figure 6: Categories annotated by Subject A and Subject B.

Each section was applied a title and a CEF level (Table 9):

Section and CEF Levels | Subject A Subject B
1 Origins biography
Al Al
2 Holidays countries and languages
Al/A2 Al
3 The Past last holidays
Al A1/A2
4 Routines likes and dislikes
Al A1/A2/B1
5 My Family food
Al A2/B1
6 My Home Town my city
A2 A1/A2
7 My free time other phces I've been
A2 A1/A2
8 Plans for the future future plans
A2 A2/B1
9 Future with-ing and going to plans
A2 B1/B2
10 Contractions my family
Al A1/A2

Table 3: Section titles and CEF levels.

While annotators agree on CEF levels in 8 out of 10 sectisagrédements in sections 5 and 9 are just one level

up or down the CEF scale. Annotator B tends to see a wider spectrum of exploitation than Annotator A, who
contrarily finds that all of the sections can be used in either A1 or A2 CEF levels. Disagrdarseat®n titles,

or to be more precise in section focus, may be attributed to the complex nature of oral, spontaneous and
unprepared language. The SACODEYL corpora have all been contributed by young Europeanslégetid.3



were not given time or inditans whatsoever on the nature and topics of the conversations that were recorded
and transcribed. This fact may account for the rtafiical nature of these texts and highlight the importance and
need for the use of this type of resources in the folaigguage classroom.

Conclusions

Different annotators find different categories in the same sections of a text, almost three times as many in the case
of Subject B (97 vs. 33). Similarly, they make use of a different repertoire of categories across Subjest B
presenting again a richer display (38 vs. 21). They assign different keywords to the same categories and the
number of keywords assigned to all ten sections is again almost three times bigger for Subject B (209 vs 75).
Interestingly, the meakeyword wordlength is only slightly dissimilar (2.14 for Subject A vs. 2.87 for Subject

B). Our findings therefore show that the pedagogical annotation of a corpus or a text is greatly influenced by what
we may call idiosyncratic annotation behaviour. ©ase studies point out to the fact that the more experienced
teacher is a more prolific annotator, but this view is rather simplistic and may override other interesting findings.

The annotation behaviour of a teacher in our feasibility scenario is riofildeby a very rich parametric

framework. Our research shows that there is agreement on the annotation when the object of the annotation

process is normeferenced. A good example of this is the CEF Levels, where both annotators found the text

sections okimilar level for further exploitation in language learning. However, annotation behaviours differ when

the individuals are given the chance to annotate the text according to their own criteria. In the experiment both

subjects were instructed in the notiorh at fiannotating is the same as to decide which
your textbook, for example, grammar points, communicative functions, lexis, etc. [...]What you annotate can be

used for teaching and learning purp8s&som this perspective, thesulting taxonomy tree is a reflection of the

pedagogy of a given annotator, while the resulting annotated text is a projection of that particular pedagogy which

integrates the mediation role played by the annotator/teacher in her interaction withighlesahat condition

her teaching. The mediati on role in the feasibility scenario
representation of the learners she is tagging for and the uses that a section, text or corpus will be given in that

context. Asan illustration, the data we gathered show that, despite the lack of experience in annotating textual

resources, both annotators created their own categories in their taxonomy trees, which indicates that they actually

took an active role in the assignatiohtaxonomies. It is interesting to nite that most of the new categories that

were created by our informants are concerned with classroom practice and that Subject B is particularly

productive here. Besides, the section titles provided by both subjedite (9) show that sections 3 and 10

represent different opportunities for language learning, with a traditional grammar focus in the case of Annotator

A as opposed to a more togdented bias in Annotator B.

These case studies indicate that the annotdtiehaviour of teachers may be highly dissimilar and very
idiosyncratic. Therefore, we believe that this behaviour can be fully understood only if annotation is profiled. This
profile can be achieved by combining some of the measures discussed in thesppavagraph and, in particular,

the number of categories applied, the words per section and the number of keywords applied. Thus, we may
develop two different Annotation Density (AD) measur€ategory ADand Keyword AD As it is difficult to

establish a&omparison among texts of different length, a metric of density can be used to obtain data in which the
length of a text does not distort the real sense of the measured@atagory ADoffers theweightwhich the
annotator has given to the categories isection, irrespective of the length of this section. In Table 10 we can see
that the annotators display double CA density in section #3 as compared to those of section #2. Curiously enough,
section #2 is longer than section #&yword ADis an analogas metric which focuses on the keywords applied

to a section, providing the weight which an annotator has given to keywords in a section irrespective of its length.
The mathematical description of these metrics could be the following:

#of CategoriesApplied/text K evwordAD = #of KeywordsApplied/text

CategoryAD = #0of Words text #of Wordd text

8 http://www.um.es/docencia/perparedes/2008/05/whalp-annotatorsannotateanalysisof. html



Table 10 illustrates these measures with the data from our research:

Keyword Density (KAD) [ Category Density (CAD)
Section Subject A | Subject B Section Subject A | Subject B
1 0.04 0.18 1 0.03 0.10
2 0.06 0.09 2 0.03 0.04
3 0.08 0.10 3 0.06 0.09
4 0.03 0.10 4 0.01 0.05
5 0.03 0.13 5 0.01 0.04
6 0.03 0.10 6 0.02 0.07
7 0.02 0.19 7 0.01 0.07
8 0.06 0.10 8 0.01 0.03
9 0.04 0.12 9 0.04 0.10
10 0.07 0.15 10 0.02 0.07
Mean value |0.04 0.13 Mean value |0.02 0.07

Table 4 Annotation Density measures.

On average, Subject B applies 0.07 categories per word, while Subject A applies 0.02; Subject B applies 0.13
keywords per word, while Subject A needs 4 words to assign a keyword. These density measures may be a
necessary coptement to understand the pedagogic quality of cebmsed resources in the language classroom

and their potential uses by peer teachers in an environment of teacher collaboration. This is a very interesting area
where the social network values attache@xpressions such as folksonomies or social tagginlifalifa and

Davies 2006) may converge into the notion of teatdtmpedagogical annotation. By profiling the annotation
behaviour of teachers in this way, we may approach the exploitation of ¢mped resources in an informed

way and gain insight into (a) the specific mediation role played by a particular annotator and (b) her annotation
behaviour.

The aim of pedagogical annotation escapes the kind of automatic tag assignation which is fouptddlogical

tagging. The density measures offered above do not point out per se to better annotation habits. On the contrary,
they indicate different approaches to annotation. Becoming aware of these differences is probably a first step
towards a future giation where corpuased resources are shared by the community of professionals in much the
same way as other learning resources are tagged and shared in many other fleihdgifeAbnd Davies 2006).

But this sharing effort must be vaccinated againstvirus of subjectivity or, in other words, we must make the

effort to recognize that subjective appreciations on the uses of language corpora are part of the mediation role
played by teachers in bringing corpus resources to the language classroom.

The results of our research confirm that pedagogical annotation is feasible, that the annotation tools that
SACODEYL have developed can be used with a very low learning curve, and that annotation behaviour can be
profiled. It will take further research to gamsight into the ways in which this profiling may contribute to uses in

the language classroom by both learners and teachers. In particular it will be necessary to accomplish further
research using a larger group of teachers with a different backgrousdifamd their annotations and profiles to

the scrutiny of peer teachers.

Wi ddowson (2003:102) raises a very interesting issue when he u
corpus is not just Adumpi ng | ar gcel asosardoso noof, caordp ugso emsa toenr itad swthaotl
i what, t hen, it is a matter of 20 Our feasibility scenario is cl

(2003) than those in the line of the possibilities scenario. The role of teachers here is crucialer$ teextme
annotators, language learners may stand a better chance to become discoverers.
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DDL: REACHING THE PA RTS OTHER TEACHINGCANO T REACH?

Alex Boultor®

Abstract

The potential applications of electronic corpora in languaggching and learning have received considerable
attention in recent years, but their direct application to the classroom has not become part of mainstream
practice. Indeed, the majority of published research in datizen learning (DDL) focuses only on\ahced

learners using sophisticated equipment for complex language points. But there seems to be nothing essential
about including all these ingredients from the start. In particular, DDL in early stages can eliminate the computer
from the equation by usinprepared materials on papérconsiderably easier for the novice learner to deal with.

This paper reports on a simple experiment to see how Jewel learners cope with such pajparsed corpus
materials and a DDL approach compared to more traditteaghing materials and practic€se and postests

show both are effective compared to control items, with the DDL items showing the biggest improvement. A
guestionnaire shows a favourable reaction to the activities.

It is hoped that a larger body of pirical evidence will help DDL break out of its current research confines and
into more mainstream teaching practices, especially if it can be shown that DDL has benefits féevielwer
learners without expensive resources or extensive traiSingple méerials of this sort, if they are seen to be
effective, might counter a number of frequent objections to DDL, and contribute to greater awareness of its
potential as they require little training, are easily shared, and can be incorporated into publishials. ma

Keywords: datadriven learning, worksheets, concordance points, lower levels

Background

Electronic corpora have made their mark in many areas connected with language teaching and learning. They can
even be used directly by teachers and le@rim what Johns (1991a) calls detaven learning or DDL; but it is

notable that such uses have not crossed over into mainstream practice or been taken up by major publishers
(Boulton 2008b)There are certainly many barriers to the implementation df,@Idd it may be that work to date

has been insufficiently convincing, showing frustratingly small effects (Boulton & Tyne 2008) and concentrating

on a minority audience: a survey of fifty empirical DDL studies (Boulton 2008a) found only four conducted
outside higher education, and only four with beginning or low level learners. It may even be that current research
encourages the belief that DDL is only useful for advanced learners in a computer laboratory, and with experts
(i.e. the researchers) devotingnsiderable time to developing corpora and training learners in small groups.

One particular problem is that researchers have to keep one eye on publishable output by pushing things ever
further, sotend to focus on an ambitious hasas approach to corpusanipulation.It is unsurprising that

learners find it difficult to get to grips with new material (the corpora), new technology (the software) and a new
approach (DDL) all at oncé especially at lower levels of language ability. The methodology itself i

Airevolutionaryodo enough (McCarthy 2004: 16) to warrant keeping o
take the computers out of the equation at the start: much research has found the technological aspects to be a
substantial source of frustratn (e . g . Farr 2008), and SBermadiei2002% may even be fAtechn

°1 6ve be-tnme leeturef at INancy Université since 1999 and a member of th&PER (Centre de Recherches et

doApplications P®dagogiques en Lan¢gNRSs )y fasdinatorewiti2I&x® # langnagev al so part of the
learning goes back to my PhD in 1998, with increasing emphasis on ICT since then. Corpus lingulstiatadriven learning

provide an excelled ppor tunity to combine the two and, I 6m convinced, have enor mous
emprical evaluation and experimentation to assess the efficiency of DDL for different learners in different circumstancesnand s

| always try to keep things as simple as possible and look at practical applications for regular teachers ant ileatrséng free

tools and simple techniques. Homepau#&o://arche.unisnancy?.fr/course/view.php?id=967



http://arche.univ-nancy2.fr/course/view.php?id=967

The use of prepared, pagessed materials has other benefits too: no need for a computer laboratory, computers
that go wrong, websites that crash, unexpected findings, armh.sBuch materials ought to be useful in
themselves, and provide a gentle lémdo direct interaction with the corpus (efgtling Vannestal & Lindquist

2007, Turnbul | & Burston 1998). Al t hough t heihave was part of John:
been only occasional attempts to promote prepared concordaneeytsifitom publicly available resources (e.g.
Chambers 2007) ; Boultonf6s (2008a) survey found only eight exampl

Although there is comparatively little research to date with Idewegl learners and using pagsased materials,
what does exist is encouraging (see Boulton 2008a for a sumridnig).paper reports an empirical study
combining the two.

Method

The learners in the study were secgedr architecture students in Francéhwio prior experience of DDIThe

guestionnaire results are based on 71 sets of data and the experimental results on 62, some students being absent at

crucial stagesThe median age at the time was 19%; most were women (38/62); all but six had Frenaiites a

tongue. Most had been studying English for eight years, though levels are not high: irohysartlevels test

based on the TOEIC, the average score was only 52.85% overall, corresponding to approximately 450 on the
official TOEIC scale,towasl t he | ower end of t600EIOAIi nter medi ated band (405

Prior to the experiment, fifteen common problems were selected
greater perceived relevance (cf. Seidlhofer 2000% focus was on grammar/usage as this tenid itself to a

corpus approach rather than, say, purely grammar (though see Boulton 2007) or formal problems as DDL is
generally more suited for depth of knowledge rather than for learning new items (Cobb 1999). The experimental
session was conductediring normal class time with the regular teachers. Students were first givemairfive
introduction to corpora and their potential applications based on a spgceghred booklet. This print document

then presented ten of the items (the remaimings being used as a control): five using corpus data and DDL
techniques, five using dictionary entries and traditional teaching methdégionaries providing an obvious

point of comparison (Yoon & Hirvela 2004). Different items were given differeatrtrent in each group: this

was considered the most reliable control as the same students are involved, thus eliminating a number of variables
(e.g. Stevens 1991).

The sources used are all available free on line, and easy to use for regular teacharsensd ke corpus was

the BYU interface to the British National Corpus (Davies n.d.); the materials mainly comprised selected but
unedited KWIC concordances, usually of between five and thirty lines, as well as some information on register,
frequency andollocation. The dictionary entries were taken from the monolingual Collins COBUILD English
Dictionary for Advanced Learners (2003) and Collins Engfisbnch Electronic Dictionary (2005), both available

via the Reverso website; the entries were presentttt same layout as the original. Every attempt was made to
produce equivalent materials: one page for each language item, the information being interspersed with questions
to focus attention on particular points.

Prior to the experiment, teachers hadreehour training session on DDL, at the end of which not all were

convinced itwould work. For the DDL treatment, they were encouraged to stick to the format by allowing

students to discuss the questions and data in small groups to reach their ownooenotusach item before class

feedback. For the traditional presentation, the teachers were allowed to intervene as they saw fit on a traditional

ifiknowl edge transmissiono model . The emipue class d tooka | session itself
between five and ten minutes to go through each item, although all teachers were surprised that the DDL

treatment did not take substantially longer than the traditional treatment.

Knowledge of the ten language items, along with five others as a conaslassessed the week before the
experimental session and three weeks later to test for rEoaltest of thirty questions (two for each item) was in

a familiar format based on the TOEIC part V: d#élpsentences with four possible choices each, theecasit

mainly derived from dictionaries and other teaching materials. Additionally, to assess reactions to the materials
and methods used, students were asked at the end of the experimental session to complete a short questionnaire in

®The studentso6 objective is an off irdyea hs apemndition mfobtahigdthepoi nts by the end o
architecture diploma.



French combining closegluestions on a fivgoint Likert scale, and open questions to be completed in their own

words.

Results and discussion

Test results

The overall scores are fairly low (only 14.3/30 in Test 1) even though the test questions were based on clear
answersThis suggests the items in question are, as intended, problematic for these learners. The highest scores
were 25 out of 30 in Test 1 and 27 in Test 2; the lowest were six and eight respectively. The average scores

increased from 14.6 in Test 1 to 17.4 in T&Zstan improvement of 2.8 points, or 19.4% (Table 1).

DDL /10 Traditional /10 Control /10 Total /30
Test 1 4.9 4.6 5.1 14.6
Test 2 6.4 5.7 53 17.4
difference +1.5 +1.0 +0.3 +2.8
change +31.6% +22.2% +5.1% +19.4%

Table 1. Average scores, by treatmen

There are two main ways to compare the data: in Table 2, the horizontal arrows show changes between tests; the

vertical arrows compare different treatmefiiaking the first of these, a twtailed paired-test shows there to be

a significant improven# overall between tests (p<0.0001). One possibility is that there may simply have been a

itest effecto, with students scoring higher the second time sim
what was required. There was indeed a small impneve in the control items of 5.1%, but this is not significant

(p>0.5). This means that the significant improvement must derive from the other items: a 22.2% increase in score

for the traditional items (p<0.01), 31.6% for the DDL ones (p<0.0001). Thedinsiusions therefore are that the

test effect is minimal, while both kinds of presentation do have a significant effect.

Test1 Test 2
Corpus items o———o ? ®
Dictionary items ——1—o #
Control items ———o ‘ ®

Table 2. Points of comparison.

The key question however lida the vertical comparisons of Table 2, i.e. between the different types of
presentationAgain using itests, there is no significant difference between the control items and the dictionary
items (p>0.01), nor between the dictionary items and the catpos (p=0.15); but there is a significant
difference between the corpus and control items (p<0.001). Although the DDL treatment was more effective than
the traditional treatment, there is a 15% likelihood that this could be due to chance alone.

Another po nt of comparison can be made bet wéywar TGEtCudent s6 | evel , as
scores, and the test resulse a r s o n Gnsomentr coefficieattshows a strong positive correlation with both:

0.82 with Test 1 and 0.77 with Test 2. It iscafsossible to compare levels against the performance on the three

types of items in Test 2. Unsurprisingly, the correlation was strongest (0.76) for the control items: as these were

not explicitly covered in class, the students could only draw on theilopeeknowledge of the language. The



coefficient is lower but still substantial (0.54) for the traditional items; in other words, it can be inferred that more
advanced students gained greater benefit from using dictionaries and traditional teachingot@er thaend, the
correlation is virtually norexistent for the DDL items.13), suggesting that all levels benefited as much as each
other from this type of information and approach.

Questionnaire results

The first four items on the questionnaire welesed questions, asking the students to compare the two
approaches they had just experienced on apfoiet Likert scaleLooking only at the positive results (agree or
strongly agree), 30 of the 71 students found the dictionary work easy comparefbtat corpus work; 31

found the dictionary work useful, compared to 59 for the corpus work. 37 thought the dictionary work would help
them avoid certain errors in the future (suggesting they felt they had learned something from the work), rising to
58 far the corpus work. Clearly the traditional treatment was less positively received overall: this is reflected in
the final pair of questions, as only 28 students would like to do more dictionary activities in the future, while 51
would like to pursue the DDwork.

To see how favourably DDL was received at different levels, the learners were divided into three bands according
to their starof-year TOEIC test: the upper level corresponds to a TOEIC average of 68%; the middle level to
51%; the lower level to®%. The responses are largely very positive for all categories; the highest band is perhaps
slightly more receptive than the others, but the patterns of differences are not significant.

Two open questions allowed the students to say what they felt werestiextive advantages of dictionaries and

corpora. Dictionaries were considered most useful for new or unknown words (26) and for meanings or

definitions (26), while 19 simply wanted translations. 20 were interested in usage information; for some this was

best presented in the form of #f@r ul € salthoughwieiparteuladyt her s preferred
wanted meanings filindependent of any contexto.

Corpor a, on the other hand, were felt 0 Wkhi mbshigbkkefght for t

usage and grammar (58), and to represent A@®nhasxt i cal Englisho,
menti oned Aformul aed or iidi omatic expressionso as such, t h
iwor ds ttohgaett hgao 0 reveals a certain sensitivity to this. Mo s t

productive purposes, although some explicit reference was also made to comprehensi@oniE3)wvere
extremely enthusiastic, including the following:

Very intelesting, an experience to repeat several times with other usage difficulties.
| 6d never heard of corpora. Thank you!

ltdéds the first timeibdotd done tbossogpk dhaekeyoubkel 01| assi mi
time! (Now go and kiclout the teachers in high school!!!)

The final closed question asked the students if they would prefer to explore corpora on their own on computer

rather than via the intermediary of pajpased materialsAlthough the students had no experience of hamnds

computerbased DDL, they showed comparatively little interest for this: only 20 of the 71 students (i.e. less than

30%) agreed or strongly agreed. It is worth noting that the highest of the three ability levels was least keen on

such an approach: 17%,rapared to 38% of the middle group and 35% of the lowest. 55 of the students took the

opportunity to explain why: nearly half (25) believed the prepared exercises would get straight to the point and

avoid timewasting, and teacher guidance would be esdent@void drawing wrong conclusions from the mass

of data. As two students pointed out, they would need to try kem@DL first, but two others simply found the

possibility fAunattractiveo. Two f el vitymatheathanjusidititng ng about t hi ngs

in front of a computer, while eight thought that Adoing it them

to more effective learning. More generally, many stressed the importance of context and felt that the numerous

samples would help to Avisualiseo or get a fAfeeld for the items

their own.



Conclusions

The experiment reported here with learners at lower levels of language ability found that, with no prior training,
they managed to gain significant benefit from prepared, gzgeserd DDL material$n particular, they performed
better with this approach than they did using dictionary entries and traditional teaching methods.

On the whole, these results seem to conttab&received wisdom that DDL is best reserved for more advanced,
sophisticated learners, despite a number of cowxizmples (e.g. Boulton in press; Yoon & Hirvela 2008).
certainly needs further exploration, though it does corroborate some of divegéirof our earlier research (e.g.
Boulton forthcoming). The interpretation offered then was that more advanced learners have reached their current
level by traditional means in other words, they are comparatively good with the system currently in. place
Learners who have been through the same system but who come out with lower levels are, by definition, not as
good at learning through traditional methods.

In fairness, the objections to DDL at lower levels are usually within the context of-baneplatation of
corpora, and do not necessarily extend to the use of-paped DDL material§ his is a potentially crucial point:
if the findings here are confirmed, it suggests not only that DDL can be successful usinggsadematerials,
but that thesean be used with a wide range of levels, and may thus serve as a sggppintp handsen corpus
exploration (Johns 1997: 113).

Most current research publications seem to throw learners in at the deep end, requiring them to master the concept
of corpora the software and DDL techniques all at ortdewever, itis still DDL even if learners initially work

only with papetbased materials and not directly on a computer (Breyer 2006; Frankésdmeig 2005); this

makest he | earner s6 t asitkeduwesm sumbee of mdihodologea sbstacles by, among other
things, reducing the amount of data and limiting the range of possible answers (Thompsénm2®6)mention

technical, logistical and financial obstacles for the teacher. A provéargecrd for such papdrased materials

might also help to convince a wider public that surprisingly little investment is required for rapid and substantial

returns.

Papefrbased materials, we have seen here, can bring benefits in themselves (Chamb&1200%y can also
serve as an introduction before moving on to more autonomous corpus exploration: clearly learners need to
understand the nature of corpus data and analysis before they can explore on their own, and need guidance in their

usei autonomydoes not come automatically to all (O6Sullivan
|l earning curveé is arduously steep, in that students

thus, they need either a stronger degree of teaclmev ol ve ment , or to learn in a
using paper prinbuts may reduce some difficulties in early stages. Furthermore, learners such as ours may
initially feel papetbased resources are more relevant or efficient and, as Whistl @@%uts it, simply have

di fficulty seeing fiwhy the concordances could not be

DDL materials such as those used here are extremelycom®iming to produce: each of the items here required
half a dagmpawer ko Johnsod (1991 a Lleadyisgchinvestment casnotbe r a
expected in normal teaching contexts, and yet there are virtually no published materials available (Boulton
2008b): of the eight empirical studies using pémesed materials reported in Boulton (2008a), all but one had to
create these materials themselves. Even downloadable worksheets remain scarce, are not necessarily transferable

singl e

2007) .

tend to
struc

prepared

to new contexts, and are depende nérestprducing positve reshlisr s 6 goodwi | |

might inspire publishers to produce materials in the area in the form of books or paying websites; integrating DDL
activities into more general works; or including corpora and interactive tools on websites eROMB which
accompany their publications.
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DISPOSABLE CORPUS INTRANSLATOR TRAINING:
TRANSLATING MEDICAL ABSTRACTS INTO L2

Adauri Brezolin™*

Abstract

It is widely accepted that translator training lacks research on the teaching of translation intié2iuation

seems to stem from a consensus among several theorists who firmly oppose to such directionality, claiming that,
in broad terms, translating into L1 is the norm. However, it is well known that, in practice, professional
translators and translationtsdents render texts into L2. This paper presents an activity based on the compilation

of a disposable corpus (Varantola 2003), involving the translation of scientific abstracts into L2 (Portuguese
English).

The activity with pedagogical and methodologjicaplications is divided into two partin the first, students are
exposed to the typical structure of a scientific abstract in English to get familiarized with its main sections (Koltay
1996), by paying close attention to their lexical, syntactic, sémand collocational features. Medical abstracts

are carefully selected from highignked journals indexed at the PubMed Central.

In the second part, students are required to: i) compile a disposable corpus of 10.000 to 15.000 words (an
average of 50 altsacts with around 200/300 words), using the same selection criteria and from journals of the
PubMed Central; i) run the corpus using AntConc, which provides word, keyword, and concordance lists, among
other utilities; iii) prepare concordance lists witbrms representative of each sectiont of an abstract in order to
check the possibilities offered by the corpus; and iv) render an abstract from Portuguese into English,
incorporating as much knowledge as possible acquired along the process.

In sum, studesthave the opportunity to i) improve their translational competence, which will help them in future
situations when they have to act strategically before a problem, for instance; and ii) develop their translational
performance by using appropriate toolsemthey have to manage all types of knowledge they have acquired.

Keywords: Corpus Linguistics, disposable corpus, Portugilirgglish translation, reverse translation, translation
education.

Introduction

Applied Translation Studies seems to have gitéle kttention to the teaching of translation into L2. This lack of
research in the area of translator training must be the result of a consensus among several theorists who firmly
oppose to such directionality, claiming that, in broad terms, transiatmg1l is the norm.

This situation apparently arises from two different premises: professional translators invariably work into L1 and

most of them are not proficient to produce acceptable texts in L2; both applying to translator trainees as well.

Accord ng to St. John (2003), ithere is an unwritten golden rule

speakers of the TL culture and consequently, the vast majority of professional translation is probably done in this

wayo. Jeffcotent(20drb)t tad soi tcwantmeon, A(t)ranslating into L2 has

not undesirable activity. For easy to comprehend reasons, translators are usually trained, and employed, to work

nto their mother t ongu e ofor LIAbdeioguthe ndrrh, Steware (R000) dlains thats i bl e r eason
fr

inegative attitudes to translating into L2 spring mainly om |
|l inguistic expertise to work into a Hydeffipte @08, wwhi ch is not their
reinforces the idea that ithere is a sense of taboo surroundin
transl ator does not possess a native or near native abilityo.

It is well known; however, that, in practice, both prefesal translators and translation students render texts into

L2 (Harvey, 1996; Stewart, 2000; St. John, 2003; Jeffcote, 2005Brazil, the situation is not different:
professional translators have to translate into L2 and training translators arexpitsed to reverse translation
activities. This paper, then, aims to present an activity based on the compilation of a disposable corpus (Varantola,
2003), involving the translation of scientific abstracts into L2 (Portugbagésh). The activity with @dagogical

HAadaur i Brezolin holds a masterds and a doctords degree in Languages (USI

undergraduate courses for over 20 years, and for many yeatsuad$d English in language centers. At present, teaches translation
and terminology at Universidade Metodista (S&o Paulo, Brazil). He is also thettar of Pequeno Dicionario de Expressdes
Idioméaticas e Coloquialismos (Filza, 2001) and Whatchamacal®@rtuguesénglish dictionary of idioms and colloquialisms
(Disal, 2006). In his spare time, he does freelance translations from English into Portuguese and proofreading in Pbheiguese.
teaching of translation, terminology and Corpus Linguistics ageeat interest to him.



and methodological implications is divided into two parts: 1. students are exposed to the typical structure of a

scientific abstract in English; 2. students are required to: i) compile a disposable corpus of 10.000 to 15.000 words

i) run the copus using the freeware concordance program AntConc; iii) prepare concordance lists with terms

representative of each part of an abstract and iv) render an abstract from Portuguese into English. Ultimately, this

activity intends to compensate for suchlingst i ¢ paucity and to improve studentsdé profic

Exposing students to the structure of a scientific abstract

As previously stated, in the first part of the activity, students are exposed to the typical structure of a scientific

abstractin English, so that they can get familiarized with its main sections. Before analyzing real examples of

abstracts in English, the topic is elucidated by Koltayds idea
Introduction, Objectives, Methods, Dission, Results, Conclusidnshould contain. Then, nearly ten abstracts

are presented to students, when they are expected to recognize each part and to pay close attention to the lexical,

syntactic, semantic and collocational features proper to eacbrseéste make sure that this short collection of

abstracts is collected from towtch quality journals.

Due to the idiosyncrasies of the Portuguese | anguage, students
caught inlIn lexical terms, forinstane, t hey may be misled by the item Atrabal hoo, w
facie translation), but fApapero, farticleo, fAstudyo etc Syntac
voice is preferred in certain parts of the abstract. Fronsehntic point of view, they may refresh their memory

on false cognates, such as fipretendero (to intend) and not #Ato
the chance to get in touch with mor@, ifli omaoncl|l cevihesdoveamemrcdani
others.

Compiling a disposable corpus of medical abstracts

Her e, we assume that Corpus Linguistics, ffas a methodol ogy whi

patterns of linguistic behaviour in actual performanatdprovides the appropriate tool to test hypotheses about
norms and r egul ar i(Beinadni, Stewartt&rZanettin[2G08);eabistracte i geseraltseem to be
a very suitable text type to apply such methodology on.

Disposable corporaorddoc compar abl e corpor a, as Varantola (20083: 55) puts
single translation assignment, i. e. to help in the translation of particular $&xte. these ad hoc corpora are
collected to satisfy a transitory need, theyatenopr i mar i |l y ai med at forming a part of a per

The disposable corpus used for the present study was compiled from abstracts carefully selected from highly
ranked journals indexed at the PubMed Central (the U.S. National Institutes Iti flea digital archive of
biomedical and life sciences journal literatut®ur selection criteria included: i) author or authors of abstracts
had to be affiliated to a NorAmerican university; ii) abstracts should be a single paragraph only, with no
explicit indication of their sections, and iii) abstracts should contain from 200 to 300 words. When students are
asked to compile their own corpora, similar criteria are recommended.

In order to compile our disposable corpus, we decided on five key weettsedl as representative of subjects of
interest inrecent timesFrom these five key words; namely breast cancer, dengue, lung cancer, obesity and stem
cells; we selected 10 abstracts of each subject. This way our corpus came to 50 texts and amoud6si to 11
word tokens.

The program used to run the corpus is AntConc, a freeware concordance program for Windows, Macintosh OS X,
and Linux, developed by Laurence Anthony (Faculty of Science and Engineering, Waseda University, Japan).
Like other programs of thikind, AntConc provides concordance lists, concordance plots, clusters, collocates,
word lists, keyword lists, among other utilities. Unlike other programs that offer only demo versions at no cost,
AntConc is freely downloadable attp://www.antlab.sci.waseda.ac.jp/software.htils important to mention

that, at least for this specific activity, students felt AntConc-frsmrdlier than WordSmith Tools, which they had

used before. Evethose who have low software literacy were capable of coping with the tasks they were expected
to perform. To our understanding and experience; however, WordSmith Tools provides a wider range of resources
when compared with AntConc.



http://www.antlab.sci.waseda.ac.jp/software.html

Using a disposable coys to render medical abstracts

After compiling the corpus, its wordlist was obtained by using AntConc. The program automatically generates a
list in frequency order. Following is a sample of the wordlist:

1 476  of

2 404  the
3 386 and
4 275 in

5 219 to

6 187 a

7 144  with
8 131  for

9 112 cells

10 104  that

11 92 was
12 81 by

13 81 is

14 75 cancer
15 73 cell

16 72 virus
17 70 were
18 68 or

19 64 The

20 61 dengue

Wordlist sampling (20 out of 2786)

As expected, the program produces a list containing both graemmdacontent words; however, for a study like
ours, where phraseology rather than terminology is under scrutiny, ssipgeific content words and some
grammar words were removed from the wordssampling of the resulting list is below:

11 92 was
12 81 by

13 81 is

17 70 were
19 64 The
25 43 are

28 42 have
29 39 this

31 34 we

33 33 these
39 29 In

44 27 studies
52 22 We

57 20 results
64 18 can

66 18 has

73 17 This
75 17 used
88 15 data

101 14 study



Sampling of wrdlist after the removal of some words (20 out of 2786)

Even after the removal of some words, we can notice that some content words are still orTthis tiscision is

based on the fact that those content words are commonly found in any type aftabstiae see it, they are

specific to certain sections of abstracts in general, and not seppsmific. We believe that, whenever a corpus is

primarily analyzed, intuition is still very important to move on to statistical evidences. This classrodty activ

aims to stimulate fAcorpora awarenesso in students. As a rul e, a
but it also suggests another large amount of covert information. It is up to the analyst to explore this wealth of

untapped informatiortranslation teachers/trainers can help their students develop this kind of awareness.

Checking for recurrent patterns

Then, students are asked to produce concordance lists by using, as search term, words representative of the
sections of an abstradtn or der to il lustrate this step of the activity, four
and fAresultso.

As an alternative, we developed functional assays
triole amplification. We evaluated 22 missense mutati
n both cell ypes. Here we examine these parameters in one
eir normal counterparts. We found that the human colon cancer
e to anastrozole treatment, we have used an intratumoral aromatase
weeks of treatment. We therefore investigated whether
n human breast tumors. Here, we show that CA12 is robustly regulated by
molecular Gquadruplex. Here, we demonstrated that thct® strand in
engue virus immune complexes, we generated native and sigimaorgpet
assay and flow cytoetry. We found that both receptors mediated

Concordance lists with fiwed (10 out of 56 hits)

NA binding domain (DBD) that were identified in multiple breast cancer

D-18Co did not. When these lectins were tested for their effects on cell viability in

Il viability in culture, both cell lines were affected by the lectins but at 6, 48 and

ity, 272 mothers of the NHSII participants were asked to report information on their daughters'
confidence intervals; all statistical tests were two sided. Intake of isoflavess associ

hemokines by human mast cells were examined. Elevated levels of secrete

nd MIP-1?, but not IL8 or ENA-78, were observed following infection of KU812 or
degranulation. Chemokine responses were not observed when mast cells were treated

were rot observed when mast cells were treated withitAttivated dengue virus

of such dengue virdgermissive cells, were compared for their influence on the infectivity

Concordance lists with Awereo (10 out of 70 hits)

Considering the widespread idea thatscientific texts, passive voice is preferred to active voice, we can analyze

the concordance |lists with fiwed and Foiiwexadmpl| &@nd tdee vielmdt Al @t h
examineodo appears in both casecsel(lfisHeweer ewee xeaxna nmiendedd)/. 0 hSutnuadne nnhass c a |

to look deeper into these occurrences in order to check the sections in which they are most frequent; if they appear
more in Objectives or in Methods, for instance. This can help translators decide to vdhethge or not a

structure that may be more used in a language than in another; that is, to decide on a more acceptable structure
from the viewpoint of a certain type of discourse in a certain language. It seems that abstracts in-Brazilian
Portuguese and AenicarEnglish share more similarities than differences.

airplane travel. In this paper we describe the

tralization sites. In this study the ED3 epitopes
response. In this study, we sought to

sponse. In this study, we sought

ote exposures. Thigudy determined the

74 (0.451.20). In this metanalysis of case

ion to the EGFR. This approach highlights a

pathways in liver. This review will focus upon

nd liverenriched NRs. This review will also highlight the



tes. The objective of this study wasdquantify the
elerated fashion. This protocol also includes
genes into NOD mice. This protocol also discusses imp

Concordance lists with Athiso (10 out of 56 hits)

By asking students to analyze a word abkocagonsifigpthe as At hi so, we C
piece of scientific writing in questio@epending on the type of investigation, on the original word in the source

|l anguage, and on the section of the abstract, we can see that

canbesg ed; and most i mportantly, we can see what verbs collocate
will focus upono, fAThis approach highlightso; and so on.

cer cell line. The results suggest that it 3
r growth. The results showed that the best
vestrantalone. These results suggest that blocking
MDA-MB-231. Collectively, our results provide evidence that specific
ruplex stabilization. Our results also provide further su
o dengue virus. These results suggest a role for ma
n also induced Nf?B. These restd indicate a role for the dengu
es viral genomic sequences. These results suggest a novel role foasy®
irect ELISA and the results indicate that all se
replication rates. Our results suggest that enhanc
unoprecipitation assay. These results dennatesfor the first time
ffinity -MRM method and the results were comparable with thos
st 6 months. Our results indicate that wit
MDSCs. Although these results raise questions as to w

Concordance lists with fAiresultso (10 out of 20 hits)

Again, by examining he concordance |ists with fAresultso, we can see what
is, the words that typically eoccur with it. This can also be obtained from another utility provided by AntConc:
collocates.

Rank Freq. Freq.(L) Frg.(R) Collocate
1 20 0 0 results
2 5 5 0 These
3 5 0 5 suggest
4 3 3 0 the

5 3 3 0 The

6 3 3 0 Our

7 3 0 3 indicae
8 2 2 0 these

9 2 2 0 our

10 1 0 1 with
This way, we can | eéren otuhatrewal ¢330, usdaiit iese/ results suggest/

combinations.

Concluding remarks

By the time students are asked to translate an abstract from Portuguese into English, they naturally incorporate
much of the knowledge acquired along th@gess, when they have the chance to compensate for certain
deficiencies not only in lexical, syntactic and semantic, but also in collocational terms. In general, students have
the opportunity to develop and to improve their translation proficiency. Besidé translation trainers should

bear in mind the following: i) never take for granted that students know what they are expected to do; so, involve
them in an activity which presupposes sbggstep guidelines (corpus compilation included); ii) thougfients

may feel discouraged by a reverse translation activity when most of them lack linguistic proficiency in L2, an
activity as such may serve the purpose of testing his/her knowledge and of discovering what their weaknesses are;
iif) though the use oforpora in teaching can be criticized by promoting the standardization of translated texts and



by inhibiting creativity; in reality, our focus is on recurren

translation is a widespread and often indigadxte activity worldvi de o ( St ewar t , 2000) , and Athe know

how to compile and use corpora is an essential part of modern translational competence and should be dealt with

in the training of prospective professional translatorso. (Var al
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THE ECPC ARCHIVE: A GATEWAY TO THE MERGI NG OF CORPUS BASED
TRANSLATION STUDIES AND CRITICAL DISCOUR SE ANALYSIS™2

Maria Calzada Péré?

Abstract

The present paper introduces the ECPC research group and the electronic archive of parliamentary speeches

(from the European Parliament, The Spanish Corgdeslos Diputados and the British House of Commons) that

the group is compiling and developing. This archive may be seen
puzzledo of the parliamentary genr e ivaandpedafogicat dence,hr ee main pi eces
the paper puts forward a CDA methodology to approach (mono andnbitilingual) data in a qualitative

manner. Then a corptsased methodology is advocated and briefly sketched to add quantitative rigor to

qualitative resultsFinally, DDL is chosen to convey the quantitative and qualitative potential of the ECPC

Archive within the translation class. Followidghns (1991, quoted in McEnery, Xiao and Tono, 2006), the paper

provides pedagogical exemplifications that may be arednip three consecutive stages: observing, classifying

and generalizing.

Keywords: describing paper: CDA, Corpimased work, DDL, parliamentary genre, translation studies.

The ECPC Group: putting together a jigsaw puzzle

The European Comparable and MaleCorpora (ECPC) is a relatively new research group working on the
compilation, analysis and pedagogical exploitation of an archive of speeches from three different parliaments
across Europe: The European Parliament (EP), the Spanish Congreso deutasld3igCD) and the British

House of Commons (HC). ECPC is a maltitional, multidisciplinary group spread across Europe with members
based in the United Kingdom (Mona Baker, Gabriela Saldanha, Marion Winters), Ireland (Dorothy Kenny,
Saturnino Luz) an®pain (Maria Calzada Pérez, Rosa Agost, Pilar Jara, Noemi Marin, José Manuel Martinez).
During the past three years, the group has been busy putting together the main ECPC archive consisting so far in:

ECPC_EN: English version of all (contextualharkedup) speeches delivered at the European Parliament in
2005.

ECPC_ES: Spanish version of all (contextuatigrkedup) speeches delivered at the European Parliament in
2005.

ECPC_CD: All (contextualymarkedup) speeches delivered at the Spanish Congress @putados in 2005.
ECPC_HC: All (contextualymarkedup) speeches delivered at the British House of Commons in 2005.
As may be seen, all corpora have been automatically-XMtkedup in order to sigipost:

The exact date when speeches were uttered ebdifi@ir respective parliaments (<date>Lunes 10 de enero de
2005</date>);

2 The following paper has been carried out within the framework of the EuropeanComparable and Parallel Corpora (ECPC) research

project, funded by the Spanish Ministry of Education and Science (HUM28056)"
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The topics discussed as part of the agenda (<indexitem number="1">Reanudacién del periodo de
sesiones</indexitem>);

The types of speakers ( <c hatherparticipdts)esi dent; <intervention refé>:
Political affiliations (<affiliation EPparty=AUENO0/ >)

The post of each speaker (<post>President</post>)

The gender of each speaker (<gender> male </gender>)

The status of each speaker (<status>Dr</status>)

Comments about the parliantary sessions, which are not part of the actual speeches uttered (<omit>
applause</omit>)

Apart from its four main XMkmarkedup corpora, the ECPC archive also comprises 4 additional untagged
corpora which were compiled as transition material and whidinde EP speeches in English and Spanish from
1996 to 2003.

Al l in all, the ECPC archive has a twofold purpose. On the one
free, online, monolingual and bilingual parallel concordancer (ConcECPC 1.0h wiilic be updated in

subsequent years), with which not only this archive but other corpora may be queried. The present paper will not

discuss this first purpose and, for more information on it, see Calzada Pérez and Luz (2006). On the other hand,

the ECPCarchive may be seen as fundamental material to study (and pedagogically exploit) the (original and

translated) genre of parliamentary speeches. This study necessarily means providing (and discussing) qualitative,

guantitative and pedagogical data. In effehis study puts together three fundamental research pieces that may

enlighten the Ajigsaw putthé gudlitativef piede ltheouglp ritidali Discoarset ar y genr e

Analysis (CDA), the quantitative piece through CorBased Translation Stigs (CTS), and the pedagogical

piece through Data Driven Learning (DDL).

ECPC and CDA: the qualitative piece

Drawing qualitative information about political / parliamentary genres and subgenres has been done from different
standpoints, amongst which @#l Discourse Analysis (CDA) is to be counted. Due to space restrictions,
explaining in detail the main premises of this relatively new linguistic approach to texts is beyond the aims of this
paper. For clear and precise maps of CDA (or CDS as is knowadays), see Bloor and Bloor (2007), Caidas
Coulthard and Coulthard (1995), Fairclough (1995), Kress (1990), Wodak (1989), Wodak and Chilton (2005) etc.
We could, nevertheless, summarise this method of analysis with a quote by Norman Fairclough (1986e747)

of its main propounders, according to whom CDA consists in

The adoption of critical goals [which] means, first and foremost, investigating verbal interactions with an eye to
their determination by, and their effect on, social structures.

Adoptrngi éal goal so, as stated by Fairclough above, entails per
the text or texts under analysis proceeding from context to texture and vice versa and, hence, ultimately resorting

to linguistic tools to delve into stetures of power. Quintrileo (2005) and Van Dijk (2002), for instance, propose

guidelines to dissect the contextual (macrotextural) components of the parliamentary / political discourse.

Ot her scholars bsuch as B2renreuter (2005a), Barenreuter (2005
(1997), Martin Rojo and Van Dijk (1997), Risse (1999), Van Dijk (2000) Van Dijk (2000), Wodak (2002), Wodak
and Weiss (2004), thepamantics fi.ee central eangeptsd exéchanged within contexts and

focus on wtopgicalndiworksp ¢ 8WbHak and Weriodakpoirgsd 04 B2 28B)ewrem 2005a:
198) since, as Barenreuter (2005b: 198) argues:

political struggles can be uabtood as the attempt of political actors to promote their respective understandings
of these central concepts and make it the dominant one

To give but one revealing exampl e, Kreppel (2000) revol ves aro
wherely European MEPs are presented as more conciliatory, hence less confrontational, than their counterparts at
national parliaments. The author, however, disagrees with the indisputable acceptance of the actual existence of



the grand coalidioampranmi $dei tsegnamerates within the EPb but doe:
disagreement with textural evidence.

There are yet other critical analysts who do precisely this. They concentrate on the linguistic evidence for

ideological standpoints. Pagjt on (2003) bwhere the author reviews textural feat
clear example of this microstructuoeiented, bottorup approach. Other clear instances of this microestructural

emphasis are Muntigl (2002), Chilton and llyn (1993),a8(2002).

Indeed going from context through nodal points to texture (or vice versa) is a particularly fruitful qualitative
strategy to research into the genre of (original / translated) parliamentary speech. Calzada Pérez (2007), for

example, comes tank together the (pragmae mi ot i ¢) real ms of the EP, through the seman
coalitiond to the textural transl ational shifts identified in (
on 9" March 1993. In this fashion, the stugsesents evidence that suggest that, as far as transitivity features are

concerned, translated speeches are more conciliatory, |l ess cort

Nevertheless, since the corpus manually analysed in this study indoeletay of parliamentary speeches, its
value is indeed more qualitative than quantitative and researchers could do worse than validate it with more ample
guantitative data.

ECPC and CTS: the quantitative piece

In order to compile and analyse quantitatilaa, there is nothing within Translation Studies like colased

work. And this is certainly the case when dealing with the genre of parliamentary speeches. Hence, merging
gualitative CDA with quantitative corptsmsed studies (CTS) may be expectddatee significant results. And, in

fact, asGarzone and Santulli (2004: 353) have stated:

Although rarely attempted so far, in the case where it [merging CDA with cbgmesl studies] has
actually been applied this integration has been impressive

One of he various studies that have brought together CDA and CTS methodologies in order to examine
parliamentary speeches is Bayley, Bevitori and Zoni (2004). This piece of work uses electronic corpora to
examine particular lexical choices within various parliatagy houses in Europe. The study, for example, gathers

data regarding the nodal points of fidangerd and Areaction to da
and precise depiction of the different and similar uses of lexical items in Emglisk h as #fAfear o, ficoncerno,

ithreato or fArisko and their counterparts in Iltalian (e.g. i mi
(Aidroheno, Abedrohend etc.). Getting to know what the different

usedwithin a sentence is indeed revealing for critical (political) purposes. In this way, the study reveals that the

German Parliament invokes danger and reaction to danger more often than the other two parliaments.

Further more, in anabysithgtfiahteahoegei pacbmaments perceive fistab
danger. However, while in the House of Commons the source of this threat is the process of European Unification,

in the Italian and German Parliaments, the source of danger is fyrd¢ses@pposite; that is, the potential failure

to achieve European integration.

Hence, as is well known by now, CTS manages to provide abundant data to reinforce the link between contextual
and textural levels of language. However, what impact doebakesupon the translation class?

ECPC and DDL: the pedagogical piece

In recent years a lot of investigation has been devoted to how duaipad studies can facilitate learning. One of

the most popular ways in which this is made possible is through the of corpora as fipedagogueo, or \
currently known as Data Driven Learning bDDLb, which basically
patterning in the target | anguage and to fo®fnmngeneralisations t
this sense, the primary ai m offf abboluri[si ntgd r @iageilngarbryerdsiés cowarre
study of grammar (or vocabul ary, or discourse, or style)b, [ whi
spoonfeeding or rote leai ngo ( Tri bbl e .aleatners] thase lsecone9rdal resealckRe)s into

|l anguage performance and their wor king met hodol ogy i s basi cal

concordancer does is make the ild)vlin srdebfoao thig, stidéntse 6 ( Tri bbl e and



subjected
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DDL

|l earning

require fda
Following Johns (1991, quoted in McEnery, Xiao and Tono, 2006), in DDL, trainees go through three stages of

great

deal

exposur e

t

0]

learring:

1 observation (of corpubased evidence),

1 classification (of salient features), and

i generalization (of rules).

These three stages may interact with the most traditional approach to-basedsresearch consisting in the
scrutiny of:

T Statistical d&a

1 Wordlists

1 Keywords

i Concordances in the form of: 1) collocations, 2) colligations, 3) semantic prosody and 4)

semantic preference.

The final sections of this paper, hence, are devoted to exemplifying how students can: 1) observe statistical data;
2) classify keywords; and 3) generalize from concordances (with a special focus on semantic prosody). All these
learning tasks show that corphbsa s ed DDL has a great potenti al t o
translation procedures but also and mainl€ A critical goals and their impact upon the translation task.

rai se student

Observing statistical data in the translation classroom

As is welkknown, corpushased work is performed with the aid of concordancers, the most popular of which is,
by far, WordSmith ToolWST, currently under its 4.0 version). Once you upload your data in WST and you
place a wordlist query, you immediately obtain overall statistical data from the corpus under scrutiny. This task is
easy enough to get students started with celpased metbdology. Hence, it becomes the inspiration for a set of
subtasks related to the ECPC Archive to be performed in the translation class.

Task * The ECPC Archive contains the ECPC_EN and ECPC_ES corpora. The former comprises all of the
speeches in Englisthat were uttered in the EP in 2005; the latter comprises all of the speeches in Spanish that
were uttered in the EP in 2005. The speeches contained in these two corpora aiag¥édl, which allows WST

to discriminate between original and translated speedinalyse the statistical table below:

Ecpc: Ecpc: Ecpc: Ecpc: Ecpc: Ecpc:
ORIGINAL SPANISH SPANISH ORIGINAL ENGLISH ENGLISH
SPANISH | TRANSLATION | TRANSLATION | ENGLISH | TRANSLATION | TRANSLATION
FROM FROM ANY FROM FROM ANY
ENGLISH LANGUAGE SPANISH LANGUAGE
TOKENS 223,455 959,443 3,679,473 853,113 194,923 2,723,271
TYPES 14,935 28,818 50,192 20,901 9,711 29,616
S. TTR 42.25 42.60 42.70 41.32 40.32 41.39
SD 57.52 57.09 57.25 59.21 59.31 58.69
WORD 3.20 3.19 3.21 2.92 2.93 2.88
LENGTH

Results aimed at:



i The standardised TTR of Spanish originals (42.25) shows that they are more varied, as far as lexis is

concerned, than its fAequivalentd English translations, whose s
i The standardised TTR of Spanish translations (42.60) skiwat they are more varied, as far as lexis is
concerned, than its fAequivalento English originals, whose stan

Significance of results:

These results seem to contradict theltnawsl-khdvh overdll norm of si mp
descriptive translation scholars such as Gideon Toury or Mona Baker), which claims that translations are

simplified versions of originals; or, in order words, that original texts are more varied than their translated

counterparts. Thesresults throw evidence to the contrary and may unleash a revision of the results advocated by

the influential descriptive school, with the ideological consequences this may have for translation studies

themselves.

Classifying (and comparing) keyworifsthe translation classroom

WordSmith Tools 4.0 also allows to produce frequency lists and keyword lists that give a fairly clear picture of
the topical networks or nodal points of the corpora analysed. Classifying frequent words according to their degree
of significance and comparing them against other frequent words can also be a source of (critical) data-for would
be translators.

Task 2 There is an influenti al theory known as the 0
ideologiesarefo fil i ttl ed i mportance within the EP. Propound
political parties MEPs represent, they basically speak about the same things and in a pretty similar fashion. Table
X below shows keyword lists from Consative (PPEDE) and Socialist (PSE) MEPs speaking in Spanish during

2005 (regardless of whether their speeches are original or translated texts). Table Y, for its part, reproduces
keywords from the original speeches uttered in Spanish during 2005 byr@ivee and Socialist MEPs.
Examine both tables and explain the conclusions you may draw from them. Notice that significant differences of
lexical use between Conservative and Socialist behaviour are marked in red. These are keywords where there is a
difference of use between both groups of 0.02% or above.

grand coal it
ers of the g



(Nm o KeyWerdo  Freqf %8 Freqt %P Kevnesst

294 EURCPEALD 63900 034130 46140 035368 129010

301 INFORMES 58660 0,31339 38780 0,29720 144630

31 COMISION® 54150 0,28925 38070 0,29180 116459

324 SENORY 53074 0,28350 4099¢] 0,31410 899,120

334 ESTADOSH 51820 027680 35040 0,2685] 121680

3510 UNIONH 46110 0,2463] 35180 026960 807460

364 MIEMBROSH 4481 023944 2864c| 021954 118345

374 EURCPAZ 4137 02210 30230 0,231764 810,009

384 EURCPEOY 4067d 0,21724 27470 0,21058 956,710 |

417 PARLAMENTOS 39528 021115 28910 0,22165 77159

421 UEH# 39231 0,2095¢ 27151 0,20810 874,074

450  PRESIDENTEY 35480 0,18950 26090 0,19998 683,580

464 PASESH 35074 0418734 27320 0,2004d 579,594

474 POLITICAE 33504 0,17948 23400 0,180 | 730,544

531 PROPUESTAH 30501 016344 18401 0,410] 906,735

551 CONSEJCH 29259 0,15629 17948 0,13759 336,169

561 FAVORE 28664 0,15318 17940 0,13759 787,974/

508  DESARROLLOY 27658 0,1477¢ 20910 0,16028 495,270

614 SEGURIDADH 26654 0,14248 16839 0,1298 720,085

714 TRABAJOY 22020 0,11768 16917 0,12968 378,344 |

764 ACUERDOL 20548 0,10974 13880 0,10645 482150 |

Table X

Ne . KeyWwds  PPEDE:  %m  PSET %S Keypesst
210 EUROPAY] 4530 | 0,2192d 2470 0415224 121,831
220 EUROPEA] 7931 | 0,3837] 5560 034274 119,340
250 DEUDA] 1310 | 00834d 6| o | 12440|
274 ENERGIaAd 1652 | 00m8d 18=| 001114 103180
330 CARRETERA4 820 | 003974 28| & | 794295
355 INSTITUCIONES] 1590 | 0,0769] 58| 0,03574 76,5250
361 UNIONH 6250 | 03024d 4701 028971 75,7354
381 PAISESH 554 | 02681 4040 02490 74,0510|
418 PRESIDENTE{ 5201 | 025169 3807 023124 69,0531]
420 SEGURIDADY 3187 | 05394 1041| 006414 68,1845
44 PALESTINA]  99a | 004794 o9u| o | 67,5799
450 ESCUELAS] 1590 | 007694 67a| 0,04131 64,1610
4460 POLITICOY 1200 | 00581 405 00247 63,5810
470 NUMEROY{ 1210 | 00886 410 0,0253] 63,0430
485 PORQUE4 3280 | 0,15874 2105| 012944 62,5925
490 SENORY 6919 | 03344 5638 023470 625850
508 INFORMEHS G179 | 0,29860 4890 0,30148 62,1565
510 OPORTUNIDADH 1210 | 008869 42| 0,0250d 614710 |
521 HOYd 2130 | 04031 14| 0,034 59230 |
531 MEJORARY 14w | 005529 391 00248 58,8064
541 Pazd 1030 | oo04e8d 32:| 001974 584590

Table Y

Results aimed at:

From a statistical viewpoint, table X shows that, when there is no distinction between original and translated
speeches, there are virtually no differences between Conservative and Socialist nodal points.



From a statistical viewpoint, table Y shows that, when researchers focus on original speeches, differences between
Conservative and Socialist nodal points laygetrease.

Significance of results:

The grand coalition seems to be applicable when no difference is established between original and translated
speeches. However, when original speeches only are analysed, results seem to put into question the grand
coaltion. This means that translational behaviour may have something to do with the converging / homogenising
criteria applied within the EP. More research is needed in this respect. But these results underline the importance
of translation to gather discoatcommunities together or to set them apart.

Generalizing from concordances in the translation classroom

Indeed one of the most widelysed facilities offered by WST 4.0 is that of generating concordances of desired

words or lexical items. By lookingatoncor dances and by generalizing fiparti al theori
lot of information may be gathered sines, Tribble and Jones (1990:X1e mar k , fiwhat the concordancer doeé
make t he i n\onsordancedines dffar informatidnali lexical collocations, linguistic colligations,

semantic preference and semantic prosody. The tasks designed under this heading are related to semantic prosody,

which has been defined by Hunston anditudé brestagces on (2000 : 5) as
towards, viewpoint or feeling about entities and propositions t
often unveils speakers6 ideological tendencies.

Task3 Look up the word fAPerpetuatenariessn your monolingual and bilin

Results aimed at:
Cambridge Advanced Learner's Dictionacpntinuing forever in the same wayréquently repeated.

Oxford Bilingual Dictionary(EnglishSpanish): Perpetuar.

Task 4 Now query ECPC_EN (Original) and produce a table of conoocdea s f or t he nodal verb fiperpetuat

Results aimed at:

Concordances for fAperpetuateo:



™ concord EEX
Fle  Edit Wiew Compute Settings Windows Help
N[Concordance [setfrag [word #[t #os [ #os | #oslt #os]] Fie] %[ ~
26| s arisk that the use of subsidies will perpetuate an inefiective structure and 30.192 16312%1 0 6%l 0 6%\ep07-01-16.0dl  56%
27| up with a procedure which will not perpetuste the present system - a 1843 61 3% 0 0% 0 0%l ep97-01-14.0dl - 21%
[ 28] Convention has been an instrument to perpetuate that European presence in 11272478 0%l 0 8%l 0 8%l\ep96-12-12.0dl  18%
[ 29| wide areas of souther Europe , and to perpetuste a culture associsted with 25141925 4% 00%] 0 0%l \ep-96-10-25.tdl  90%
a0 reached or , in ather words |, to pemetuste the infrastnucture deficiency , 36.037 24019%| 0 9%] 0 9%l \ep96-07-16.0dl - 39%
[ 31| asapartner in managing change . To perpetuate Victorian atfitudes and 212536819 4% 0 6%l 0 8%l \ep96-0509.0dl  78%
[ 32| tomaintain the current situation and perpetuate the problem , as contained in 44844 65114%]1 07%] 0 7%l \ep03-09-0a.0dl - 77%
[_33| (EL) The proposals for the milk sector perpetuate the unequal treatment of 27719 040l5% 0 6%l 0 6%l ep03-06-05. 00l 56%
= by the European Parliament will perpetuate a system which is damaging 24697 952 6%l 0 0%l 0 0%l ep03-06-05. 0l 50%
3 to reach a decision now and not to perpetuate this never-ending debate . | 27.500 948 1%l 0 9%l 0 9%l \ep03-06-0d.0al  268%
| 36| received over the last three years would pempetuate the existing imbalances 49.495 806l 5% 0 8% 0 8%l \ep-03-06-03.txtl  48%
[ 37| this diseass is monitored , sa as ot to perpstuate mistakes and to dstect , 23.802 901 8% 0 4%l 0 4%l ep03-01-30.0al  B4%
[ 38| they can shirk their responsibilities and pemstuate their powsr . Secondly , 13.263 500 4%l 0 7%l 0 7%l ep03-01-30.0al  47%
[ 38| andintum this wealth is expioited to perpetuate the intemal armed conflict 26061 62414%1 0 3% 0 3%0ep03-01-20.0al - 72%
[ 0] of rest time . These two measures perpetuate the fact that drivers are 1oz 2mlzsl o 7%l 0 7%ep03-01-14.0al - 37%
[ 41|  and provided that they do nat help to perpstuate the use of old , 13.180 499 8%| 0 5%l 0 5%l ep02-1121.0al  25%
[ 1 stopped , because they only help to perpetuate bad feeling amongst 71463 66413%| 0 4%] 0 4% \ep-02-09-24.6xt]  73%
= for a fixed period of time will only perpetuate the old fragmentation in a 34110 21918%1 0 5% 0 5%]\ep-02-09-03.txt]  35%
[ 44|  beingused by dominant classes to perpetuate their genetic superiority over 8315290 6%| 068% 0 8% \ep0205-1dnal 8%
[ 45| Union have begun to take bold steps to perpstuate their pensions systems . This 51.695 89718%| 0 8%l 0 8%ep0204-10.0l - 58%
[ 46| s an instrument which is intended to perpetuate women ‘s oppression 43202 53601%] 0 6%l 0 8%l \ep01-09-18.0dl - 68%
[ 47| we are of the same mind - does not perpetuste existing distortions of 7 28207310%! 0 2% 0 2%l \ep01-02-02.0dl - 92%
|48 the cheap labour and do not continually perpetuate the working emvironment in 92,949 26013%| 0 8%l 0 8%l \ep01-01-16.0dl - 98%
49 formulae of social exclusion that perpstuate poverty and perhaps even 75.431 7641 2%] 0 3%l 0 3%l \ep00-11-15.0dl - 73%
& . Schroedter and Lambert seek to perpetuate a notion which the Wise Men 29.437 986 6%l 0 7%l 0 7%l ep00-0921 0l - 7%
[_51| this framewark agreement will basically perpetuate the policy of inadequate 32,997 14515%| 0 9%l 0 9%l ep00-07-05.0al - 25%
[_52| euro information campaign must help to perpetuate the successful history of the 15.448 698 2%1 0 7%! 0 7%l ep00-07-05.0al - 17%
[_53] . and not sorich , custamers who help perpetuate the slave labour of these 62.452 41017%] 0 0%l 0 0%l ep00-05-18.0al - 90%
= healthy virus carriers . Those could perpetuate an infection . | therefore am 61.81032307%1 0 6%l 0 6%l \ep-00-03-01.txtl  85%
[ 5| continue ta pillage those countries and pempetuate their economic dependence , 72245 56719%1 0 7% 0 7%l \ep-00-02-16.txtl - 77%
-
concordance | collecates | plot patterns | clusters | filenames | source text | notes
55 et mprovements may come of it we cannot vote for them since they will eventually perpetuate the cunent unacceptable state of affais
Task5 Cl assify examples and try to a create

our corpus:

Results aimed at:

SEMANTIC PROSODY

PERPETUATE
THE TRAGEDY OF CYPRUS UNACCEPTABLE STATE
OF AFFAIRS
THE WAR
THE LEGHOLD TRAP
NATIONAL
PRESENT SYSTEM BARRIERS
DISCRIMINATION
OBSCURITY

BAD FEELING GENOCIDE

c |

uster

chart

t hat

p



Significance of results:

Two are the main conclusions students may draw after generalizing from the concordances for the word
Aperpetuateo:

1) While in Spanish perpetuate has a neutral (neither positive nor negative) prosody (seawcoesdod the
word atwww.rae.e} the way the word is used in our corpus acquires a predominantly negative nuance. This is
key translational information.

2) Students may develop an interest for the kind of wordswhcha s soci at ed with the verb fAperpetua
speakers from (for example) certain political groups. By doing so, they may be able to establish the political

friends and foes of the various parties and MEPs speaking at the EP during 2005. This may ltésreea de

influence when translating speeches from English into Spanish since-betianslators may try to compensate

for the potential loss of semantic prosody by scattering relevant nuances throughout the text.

Conclusion

Although the ECPC archive dar is largely limited to the linguistic behaviour of MEPs (and MPs at other
national parliaments) for the year 2005, the data discussed here shows that the archive has potential for the critical
analysis of the parliamentary genre and for its exploitatighin the translation class. So far, of course, the
results presented here are only tentative but once the Archive is enriched with further data, it will be a valuable
source for CDA qualitative, CTS quantitative and DDL studies.
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USING A CORPUS TO TEACH RHETORICAL FUNCT | ONS: ST UD E NUASION GBP\AA L
HANDS-ON CONCORDANCING APPROACH

Maggie Charle$’

Abstract

Much corpus wrk onacademic writingexamines lexicgrammatical patterning at a local level, but has had little

impact on syllabuses or materials because it fails to address pedagogical issues adequately. One problem is that

the use of corpus consultation to exploreeagies of lexicqgrammatical patterns does not in itself constitute a

coherent set of teaching materials. This paper suggests that if corpus work is to be incorporated routinely into

academic writing classes, it must also help students to tackle higieédiscourse concerns. The study proposes

a pedagogic approach which combines discourse analysis with <co
evaluation of the materials derived. The-wigek, twelwdour course is primarily designed to develop studt s 6

recognition and understanding of key rhetorical functions and al
of Ot her Researchersdé i s di sbcaussesde dt.a skkasc ht ou nriati sbee gsitnusd ewnittshd daiwsacroe
given function and cdimues with hand®n concordancing to focus on specific lexgrammatical options for

performing that function. The corpora consist of naspeaker theses (approximately 500,000 words) and were

examined using WordSmith Tools (Scott 2005). The partiipaare fortynine international graduates, who

evaluated sixteen statements about corpus work on-pfovée nt scal e from 6strongly di sagree6 to
The results show that attitudes towards corpus work were generally very favourable: perseoftatose

agreeing with positive statements about the tasks ranged from 61% to 96%. This study argues that corpus work

provides access to extended context, which facilitates the study of discourse and helps students bridge the gap

between their rhetoridaconcerns and lexiecgrammatical knowledge. It concludes by stressing that large mixed

discipline academic writing classes need an approach to corpus work that is both systematic and pedagogically

valid.

Keywords: handson concordancing, corpus materiglsademic writing, student attitudesrpus pedagogy

Introduction

Many corpus studies have investigated aspects of written academic discourse, but concern has been expressed that
much of this work concentrates on examining lesgcammatical patterngat a local level, with little attention

given to macreextual features (Swales 2002). Following on from this, it has also been argued that such research

has had little impact on syllabuses or materials because it fails to address pedagogical issatslyadeq
(Flowerdew 1998, 2002). One of the problems is that the use of a corpus to investigate a series of individual
lexico-grammatical patterns does not constitute a systematic and pedagogically valid set of course materials.

While it is certainly true tht advanced EAP writing students need lexjco a mmat i-tcuad i nogféi n(eLee &
Swales 2006), they also have higher level discourse concerns. This paper argues that if corpus work is to be
incorporated routinely into the class teaching of academic writimgist also help students to tackle such issues.

The aim of the study is to propose an approach which combines discourse analysis with corpus investigation and

to report on studentsé evalwuation of the materials derived.

Background to the study
The Course

The course described here was offered as pa+dadcesof Oxford Univer si
academic writing classes for graduates. It expands and takes forward the pilot version presented in Charles (2007).

4 Maggie Charles is a tutor in EAP at @rdl University Language Centre, where she teaches academic writing to graduates. Her
research interests include the pedagogical applications of corpus linguistics, the study of stance and-sigifiiméiscourse.

She has published iApplied Linguistics Journal of English for Academic Purposasd English for Specific Purposes and is
currently ceediting a volume entitled Academic Writing: At the Interface of Corpus and Discourse for Continuum.



Five parallel groups, each twiaround 16 participants, attended one weeklyhiwvmur sessi on on o6l nvestigati ng
Rhetorical Functionsé for six weeks. This course differs from m
purpose was to devel op s tingdokkey reeforical &cctiogsBorptisiwork waa nd under st and
introduced as a means of achieving this goal, rather than constituting the main focus of the courEheitself.

materials begin with discoudeased tasks to raise st udencorgirue veitvar eness of a gi v
handson concordancing, which uses the corpus to focus on specific Hgodoumatical options for performing

that function. The rhetorical functions studied are: Situating your research in the field; Defending your research

against critcism Portraying your professional competence; Making and m
research; Making and countering arguments. The corpora consist of theses written byspeatiess:

approximately 190,000 words in politics and 300,000 words itemads science and were examined using the

concordancer of WordSmith Tools (Scott 2005).

The Participants

The participants were international graduates or researdRersrnine students completed both the initial

guestionnaire, adapted from Yoon anishvdla (2004), which provides information on backgrounds and attitudes

towards computer use and the final evaluation, which asks participants to rate sixteen statements about the corpus

work on a fivepoint scale fromstrongly disagredo strongly agree Roughly 55% of the participantsere doing
doctorates, 41% wer e Ma s tdeatofalsreseatcherd. eThely workednird33 tiffecent wer e p o st
research fields: 33% in natural sciences, 45% in social sciences and 22% in humanities. Participa@fs spoke

native languages. All but one liked using computers and most did so several times per day. 47% of them had used

a corpus before, which reflects the fact that the British National Corpus had been introduced in earlier courses.

Attendance was not necesbaregular, but 47% of the students attended all six corpus sessions.

It is clear that these classes were very heterogeneous, particularly in discipline, native language and experience in
corpus use and indeed such diversity of background may be chiatacef academic writing classes more
generally. By contrast, published studies on cotpased courses tend to concern groups which were relatively
small (Lee & Swales 2006; Yoon & Hirvela 2004) and/or homogeneous (Bondi 2001; Gavioli 2005; Hafner &
Cardlin 2007; Weber 2001). Thus the Oxford classes provide a useful test case for two research questions. 1. Can
concordancing help students learn features of discourse? 2. What type of corpus work can be used to benefit
relatively large mixedliscipline clases?

An example of classroom procedure: Criticising the work of other researchers

One difficulty often mentioned by students is that of making ar
They are frequentl y ur g especificquidariteeon bawita achieeelthds, It seeméd gi ven | i ttl e
likely, therefore, that a combination of discourse and corpus work would enable students to discover some of the

rhetorical and lexicrammatical patterns associated with this function.

The discourseession begins by focusing on two extracts from successful theses (given below as Extracts A and

B) , both of which criticise others6 research. Students are aske
the criticism and, in discussion with a frear, to compare and contrast the extracts, commenting on their

acceptability and persuasive effect. The first is extremely forthright in its criticism, making an over{grtiask

oversimplification, disregards all the known dgteather than a reasah@rgument, while the second is more

nuanced and includes a concddsiion ftra dt eifdoadetéhgeirv irnegs etalrec hverr idtse rva s
criticism, signalled byut The purpose of the task is not just to illustrate how criticisms can be méde,help

students reflect on their own attitudes to criticising othersodo

Extract A

Statements such as a bone collagéf value of-1 8. 074 i mpl i es a diplantsgWhite& ont ent of 16% C
Schwacz 1994) have been maedad accepte@ds possible conclusions. The assumptions on which this statement

is based is that all{£and G plants can be assigned fixed sindlC values... This is gross oversimplification

and disregards all the known datoont he wi de variation in plant isotopic valuesé

Extract B

There exists an important strand of thought concerning state socialization that limits the scope of investigation to
processes affecting individualgthin states (see Luard: 88; lkenberry and Kughan: 289290). But states are

not merely aggregates of individuals. States are corporate actors, possessed of centralized administrative organs.
It is true that state policy is made by individualsut these individuals are subject to pressure from damest
interestseé



In the concordancing part of the class, the students focus epatitvohetorical patterns similar to that identified

in Extract B, in which the writer first acknowledges the work of another researcher before criticising it in some
way. Theyare asked to perform corpus searcheduan howeveiand thoughwith (19* in the context. As the
corpora were compiled in the 1990s, this retrieves citations which occur within the context of a contrasting
statement signalled by the conjunction. In eaaicoacdance, this provides students with several examples of the
rhetorical pattern studied. Thus in the materials science corpus, the concordadnaeirfahe context of19*
retrieves 19 lines, of which about half show evidence of this pattern, for Examp

1 This type of difficulty in imaging n+junctions has also been reported by Venables and Maher (1996).
Their work successfullyimaged iorimplanted p+runctions,but did not reportthe observation of any
contrast in similar n+functions.

2 Humpheys (1993) and Gater (1994) studied the grain boundaries of MABOOGIled find any
evidence of carbides.

3 The early parameterisation of Chadi(1979c) described the band striathge wel] and had the
correctseparation of Es and Bput gavepoa elastic constants,

4 A similar insensitivity of SEmaging was reportedhut not explainedby Venables and Maher (1996)

5 Norenberg, Bowler and Briggs (1997) alsondan increase in the amount of c(4x4) with Ga exposure,
but wereunableto measurehite Ga coverage in Auger.

Part of concordance dyutin the context of19* from the materials science corpus

Students are asked first to identify which lines construct criticisms and how they are signaliet] ¢kbgn with

negatives e.gunable not explainedor with negative evaluation e.goor). They are also asked to note any
features which soften the effect of the criticisms (e.g. factive farbd positive evaluation e.gather well,
successfully . The aim of the ttrdgienko aiway of ndtigating theveffect ofi allitesism byy 6  a
first indicating what the other researctmas achieved before drawing attention to limitations or flaws. In pairs
students discuss their findings and the class ends with a report back segsiewfuole group. Paper versions of

the concordances are handed out at the end of the session so that students have a record of the data they worked
with. Homework is to write a short paragraph criticising the research of others in their own field.

Resultsof t he studentso6 evaluati on

The results of the final questionnaire show that attitudes towards the corpus work were generally very favourable.

Thus the average percentage of students sameewhat agreer strongly agreewith positive statements about

copus work was 82%. I'n providing the fosomewhd ngndrief overview,
Gtronghd and refer here to 6agreed or oO0disagreed. Thus 90% or over
about rhetorical functions and how they arpressed and would recommend other international students to use a

corpus for help with their English. Between 80% and 90% agreed that working with the concordances was a

useful supplement to working with the texts and intend to use a corpus in the futalso helped them to

understand how rhetorical functions are used, to learn the grammar and vocabulary associated with them and to

become more aware of them in their reading. Between 70% and 80% agreed that working with concordances was

interesting, that it helped them to use rhetorical functions in their own writing and that they would like to use

corpora in a future English class. Lower percentages were recorded for agreeing that working with concordances

helped students learn other aspects of acmdenting (63%) and for disagreeing with the negative statement that

analysing the concordance lines was difficult because of the language (63%). However, the results were generally

very positive, showing thatorking with concordances is both possible mitful for teaching discourse features

to mixeddiscipline classes.

I now discuss in more detail the students6 evalwuation of two
corpus work. These raise wider issues relevant to incorporating condaglamo an academic writing course,
particularly with regard to the two research questions posed earlier. The full results appear in Table 1.

Statement strongly | somewhat| neither | somewhat| strongly
disagree| disagree | agree agree agree
nor
disagree
Analysing the concordance lines took too much | 20% 22% 22% 24% 10%
time because there was a lot of data.
It was easy to perform the searches using the | 0% 18% 20% 35% 27%
WordSmith Concordance program.

Table 1 Student evaluation of two statements concerning deégalities of corpus work

N



Discussion
6Analysing the concordance | ines took too much time because the

The first issue concerns the amount of data consulted, which caused difficulty for some students: 35% of
participants agreed witlhé statement aboyvevhile only 43% disagreed:his is a problem that has been noted

before (e.g. Chambers 2005; Kennedy & Miceli 2001), although usually because of the number of individual
concordance lines. Here, the numbers of lines were limited (tiypiaedund 1620), but a greater amount of

context was examinedNonetheless, students tended to read much more context than necessary and had to be
encouraged to grow or shrink lines depending on the information needed. This issue can be addressed through
demonstrating how different amounts of context reveal different aspects of the discourse feature studied. It is
important that students examine enough context to ensure that discourse patterns can be observed, without being
overwhelmed by the quantity o&th.

Nonetheless, | suggest that concordances do have an important role to play in investigating context. In particular |

woul d argue that, far from being instances of O6decontextualised
enable students to undéand the importance of context in certain respects better thanlzegeel materials. This

is because academic texts are so long that students in academic writing classes do not normally work with whole

texts, but rather with extracts, which are limitadtie amount of context they provide. Moreover, students often

read such extracts as if thesere complete: they come to conclusions and make judgments without taking into

account the fact that they only hreyisactaalycfesteredbytbhe part of the wr i
appearance of extracts on the written page: they begin at the beginning and end at the end of sentences and are

surrounded by white space. By contrast, when a student reads a concordance line, however much context is

displayed, it is always clear that they are looking at only a fragment of text. This acts as a stimulus for students to

expand lines and/or access the original file, two ways of examining context which are simply unavailable on

paper. For these reasons, then,coodances are particularly valuable not just for studying relatively shortlexico

grammatical patterns, but also for working with extended contexts and investigating the discourse level of features

such as rhetorical functions.

6lt was ea<wy stargérefsorumitnly t he WordSmith Concordance program.?d

Only 62% agreed with the statement ahovewhi | e 18 % 6somewhaté disagreed. Al t hough tt
particularly negative result, the disagreement percentage was one of the highest and the aguvetomeaf the

lowest in the evaluatio.would suggest that there are two main reasons forRhit, the necessity of ensuring a

limited number of concordance lines leadsiore complicated searches, involving, for example, context items or

wild cards. For a beginner in corpus work, this undoubtedly presents a challenge. It is more likely, for example,
that typing errors will occur, which may cause no concordance entries to be found and result in frustration.
Secondly, if the main focus of the cldsson learning the rhetorical function, it is more difficult to present the

corpus tasks in a systematic and graded sequence, with the result that students may be overloaded with new
technical information at the beginning of the course and there mayldasditse of progression in concordancing

skills. Undoubtedly, these disadvantages result from the decision to subordinate the learning of corpus techniques
to the study of discourse functions. While some further adjustments in the difficulty and segjoéiicercorpus

tasks can certainly be made, | would argue that the slightly more negative responses seen here are at an acceptable
level in relation to the overall aims of the course.

However, consideration of t hiestheansderéssue of thé platenokcorpusudent sé6 eval uat |
work in EAP writing courses and in particular what sort of approach is feasible and useful with relatively large
mainstream classes. Of the student groups described in the literature, the two which most resebi@dh

classes are the one discussed by Lee and Swales (2006) and the advanced class in the Yoon and Hirvela study
(2004). Both of these studies view corpus work as a response to individual writing problems, but they propose
very different roles for coiqra in the writing class. After initial training, the Yoon and Hirvela group was left to

consult the corpus outside the class, while Lee and Swales made corpus work the focus of their course, which
culminated in individual corpulsased student projects. $p@nses from the Yoon and Hirvela study indicated a

less favourable attitude to corpus work among the advanced group, who had worked on corpora independently
than among the intermediate group, who used corpora in class. The authors suggest that tte advaneced e nt s 6
less positive response may have been due to the lack of teacher support doaseldssactice. By contrast, the

Lee and Swales group became skilled and enthusiastic corpus users, but, as the authors note, the success of this
approach may demd on working with limited numbers of highfgotivated students.

Thus if corpus work is not to be relegated to the fringes of EAP writing classes, there is still a n¢bohkoite
purpose and role. The results of the above studies show that evercextlgtudents need considerablelass
support. However this is difficult to achieve in larger groups if each student is working on his/her own individual



problems. Hence | propose a different role for corpus work in class. In this approach, corpliatconsiused

not as a support for individual writing tasks, but as a way of studying rhetoric. tgreinunatical patterns are

still examined and finéuning occurs, but in a more systematic way, since the patterns are investigated as
realisations of tb discourse function studied. Thus, corpus work is a key element of class activity, in which each
individual task contributes to the overall aim of increasing rhetorical awareness and competence.

Conclusions

In this paper | have suggested that advantedests of academic writing need to learn not only local lexico

grammatical patterns, but also higher level discourse features and | have argued that corpus work provides access

to extended context, which facilitates the study of discourse. | have algessed) that teaching large mixed

discipline EAP writing classes raises distinct issues with regard to the type of corpus work that is appropriate. The

approach | propose brings corpus consultation into mainstream EAP classes for the purpose of sttmtying rhe

To illustrate this, | have described a course which integrates Haandsncordancing very closely with work on

rhetorical functions. As shown by the participantsé positive e\
through concordanceatk and students can benefit from engaging with corpora to bridge the gap between their

rhetorical concerns and their lexigpammatical knowledge. The use of corpus consultation as a support for

discourse work can thus provide a systematic approactsthatti feasible and pedagogically valid.
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3A DDL APPROACH TO L EARNING NOUN AND VER B PHRASES IN THE
BEGINNER LEVEL EFL C LASSROOM

Kiyomi Chujc*®
Kathryn Oghigian'®

Abstract

In this study, we combine | earning grammar through fobservati

handson DDL (datadriven learning) activities with a CALL (compuissisted language learning) vocabulary
learning pogram for teaching TOEISpecific grammar and vocabulary to beginner level Japanese university
students. First, students follow carefully crafted guidelines to explore the structures of noun or verb phrases using
parallel Japanesénglish concordancing ies from a specially developed JaparEgsglish newspaper corpus
(Utiyama & Isahara 2003) and a bilingual concordancer (Barlow 2004). Next, the vocabulary is consolidated
with a 30minute CALL program activity. Finally, they complete follopvactivities ging targeted vocabulary to
reinforce the grammar patterns discovered through the DDL activities. The evaluation of learning outcomes
showed this course design was useful for learning grammar basics such as recognizing parts of speech and
derivations, andunderstanding the basic structures of noun phrases and verb phrases, in addition to the more
complex grammar questions such as those found on TOEIC. In response to questionnaires, students reported that
they enjoyed this course and believed it was useflddth grammar and vocabulary learning. As a modification

of a previous study in an egoing project, this study included new folloyy exercises which students also found
useful.

Keywords: DDL, Japanes&nglish parallel corpus, beginner level EFL, CAlgrammar

Introduction

When Japanese high school graduates enter university, a dismaying number cannot conjugate verbs or recognize
parts of speech (Chujo, Nishigaki & Uchibori 2006); they have difficulty identifying and understanding the
structure of nan and verb phrases (Uchibori & Chujo 2005) and their overall understanding and knowledge of
English grammar has decreased drastically in the last few years (Green 2006). At the same time, these students are
faced with taking proficiency tests such asTest of English for International Communication (TOEIC) and the

Test of English as a Foreign Language (TOEFL), which are frequently used as both placement and achievement
indicators for university, and as hiring and promotion indicators for companiestudyacomparing the grammar

taught in the most widely used Japanese high school textbooks with the grammar found on TOEIC, researchers
(Uchibori, Chujo & Hasegawa 2006) found, not surprisingly, that there was not much overlap. Most notably, the
most freqent grammatical forms found in TOEIC were the structures of noun and verb phrases, and these are
generally not taught in high school. Whether or not one assumes proficiency tests such as the TOEIC really do
provide an effective measure of communicativditgbthe reality is that many Japanese students will have to take
these tests, and that they are ill prepared to do so. Similarly, Chujo (2003) compared the vocabulary taught in the
bestselling Japanese junior and senior high school textbooks with ttebwiary found in TOEIC and found,

again, that there is very little overlap. From the Uchibori et al (2006) study, we know what grammatical features
are missing: the structures of noun and verb phrases, spbgetate relations, adverbs, conjunctions,
prepositions, and passive voice, among others. From the Chujo (2003) study, we havesp&I€vocabulary.

How then do we teach this grammar and vocabulary to beginner level university students in a way that actively
engages them?

In Japan, the traddhal pedagogical approach had been teactmtiered presentatigiracticeproduction (PPP)

methodology and this textboakiented approach is often used in EFL classrooms in Japan. McCarthy and Carter

(1995) have argued that learners may need to suppleamemductive approach in addition to a deductive

approach offered by PPP, and propose their three Is: illustration, interaction and induaipalso make the

point that if teaching conversation or spoken English, it is important to teach spokenofolenguage, not

written forms as is so often seen in textbooks. Biber et al (2004:1) point out that the sequences of grammatical
structures taught in most textbooks reflect intuitions about

15 Kiyomi Chujo teaches at the College of Industriachinology, Nihon University, Japan. Her current research interests are
vocabulary selectionkearning, and the pedagogical applications of corpus linguistics.
16 Kathryn Oghigian teaches at the Center for English Language Education for Science andriBggWeaseda University.

0]



speakersand/r i t er s in natur al situationsodo and advocates basing | earn
corpora. Other researchers (Aston 1995; Boulton 2007; Johns 1991) advocate allowing learners to find patterns in

language through the exploration of caspmlata, and propose acorgust s ed fAobservation, hypothesis forr
useo methodol ogy (Boulton 2007: 3). On the other hand, it has be
wi th grammati cal rul es and v 0 ¢ a b widain goncdrdarxihgslines at her t han il ex

(Widdowson 2000 and Cook 1998, as discussed in Hunston 2002:193). Finally, Muranoi (2006) advocates a PCPP

approach--presentation, comprehension, practice and produetiorcorporating cognitive processes such as

noticing, hymthesis formation, hypothesis testing, automatization, and storage. In this case study, we have
blendedaspects of both an inductive corpus i ent ed fAobservation, hypothesis formation,
deductive PCPP approach (Muranoi 2006) that ireslwoticing, hypothesis formation and testing,

automatization and storage.

Methodology: Subjects and Materials

Two classes of beginner level freshmen engineering students met for 90 minutes a week, fawoverigks in

one academic year. On the fidgty, students were given a TOEIC Bridge test wischsimplified version of the

TOEIC that targets beginner and intermediate learners. Scores for 21 students in Group 1 averaged 124.6 out of

180 and averaged 143.5 for 26 students in Group 2; thesesresalton f i rm t heir Abeginner |l evel d statu
all students were given a grammatical featurestgse At the end of the year, all students took a grammatical

features postest and responded to a questionnaire on the usefulness of the coutseamolis aspects.

A new unit was covered in each class, for a total of twenty units. These are shiabieid The grammar basics

targeted were those identified by the Uchibori et al (2006) study, i.e. those grammatical features found in TOEIC
(primaiily in Parts VI and VII) but not generally taught in Japanese high school textbooks such as the structure of

a noun phrase (NP), the structure of a verb phrase (VP), the structure of a prepositional phrase (PP), subject
predicate relations, and adverbseTyllabus was designed to present basic information first, such as inflections

and derivations, since these are central to understanding the nouns, verbs, adverbs, and adjectives found in noun
and verb phrases. In addition, the particular types of nowerbrphrases taught are those identified as the most
common phrases used in Engl ilodgman &@amonwar a Spokgn andbWrileh ber et al 6s (19
English (LGSWE)For example, the most common {medifiers in an NP are general adjectivisd; 589) and

the most common postodifiers are PPdI{id: 606); therefore, in teaching a noun phrase, we have emphasized
[article + adj + noun] such asnew locatiorand also [article + noun + PP] suchtlas quality of educatiarOur

goal has been to useal language identified in tH&GSWE that will be encountered in grammatical structures

found on TOEIC, as identified by Uchibori et al (2006), using TOEIC vocabulary identified by Chujo (2003) and

to present them in a way that beginner level studentsiiederstand and use.

Spring semester Fall semester

Word classes, verb forms, derivations Word classses

Verb forms

Structure of NP (1)

Structure of NP (2)

Structure of NP (3), Adverbs (1)
Structure of NP (4), Adverbs (2)
Structure of NP (5)

Countable and uncountable nouns
Structure of NP (6) Structure of VP (8) (position of adverbs)

10 Structure of NP (7) 10 Structure of VP (9) (wh-clauses)
Table 1 2007 DDL Grammar Syllabus

Structure of VP (1) (present/past progressive)

Structure of VP (2) (present perfect/progressive)

Structure of VP (3) (passive sentences)

Structure of VP (4) (transitive/intransitive verbs)

Structure of VP (5) (agreement)

Structure of VP (6) (to-infinitivesthat-clauses)

Structure of VP (7) (to-infinitivesgerunds)

OVl |lW|N]|F
Olo|N|jJo|lO||W|IN]|F

The DDL Component

Observation

In the first step, the teacher introduced the topic and gave students clear instructions to follow guidelines on a
carefully crafted DDL (datariven learning) wdtsheet to find seven targeted words and their patterns of usage

for the targeted grammar in the concordance lines on a computer by using a bilingual newspaper corpus (Utiyama



& Isahara 2003) and a parallel concordancer (Barlow 2004). Noticing is thestBstin language building

(Schmidt 2001:31), and as an effective feature of DDL, Key Word in Context (KWIC) concordance lines are
considered effective in promoting this cognitive process. By having English concordancing lines together with
their Japaneseadnslations (seéig. 1), beginner level students can understand what they are seeing. Thus,

il earners can focus attention on a |imited and hence

manageabl ed (Gass 1997: 8)

specy Qasy e taew o
rope Iwe four parties confirm that the talks between the twol
four months later did police confirm that a soil sample taken from
ff division. Japan and Russia confirm tha Il treaties and other in|
B police to ward off. should confirm that the commission' s study wi
the city. The leaders should confirm the need to implement such mea
Fures, member nations should confirm their determination to ensure
the truth. People sometimes confirm a sense of self, their sense of
Japan and the United States confirm each other’'s political directi
nal system be established to confirm a donor’s consent to transplan|

meeting June 18 and 19 to confirm a scheduled consumption tax in|
ara they had been unable to confirm any organized bullying at the
_sources, Mor i Is anxious to canflrm at ha Ok\nawa summi t the impol

hhé'\*‘fhé SE o mE T BEELE AA O

4 ¢ W olr. tOHao

R & tgj\% A T
1

B9 o R R
ﬁﬂﬂﬂﬂﬂ

T2 CF 3w EE 0 %
apanes Concordancing Line
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The goal for this exercise was for students to observe these seven words in a real context which illustrates the
target grammar featurds an example of a task, students were askesaoch a word such gsiality and list

what wordsfrequently come before and after (i.e., article before and preposition after, stiehqaslity of
education in order to understand the basic structure of a NP. Additional examples of DDL tasks appede in

2.

DDL tasks Examples

Search develop* and list both different verb forms arn
derivations. (Answerdevelop develops developeddeveloping
anddevelopmen}

Searchfurniture* andpassengerto understad which words arg
uncountable (Answer: uncountable nouns have only one fg
e.g.furniture NOT furnitures)

Search a certain collocation suchaalsorganizationto find what
examining word classes class of word comes between and organization (Answae:

adjective, such as new organization

Search a word such apiality and list what words frequentl
come before and after. (Answer: article before and prepos
after; such athequality of education

examinng the basic structure ¢ Searchenjoyedand find which verb form frequently followis.

examining diffeent verb forms an
derivations

examining countable an
uncountable nouns

examining the basic structure
NPs

VPs (1) (Answer: to-infinitives or gerunds.)
examining the basic structure | Search discuss Find and write downwh-clauses. (Variou
VPs (2) answers such de discuss whep

examining the basic structure | Searchagreeand count how manggree thatphrases you ca
VPs (3) find.
Table 2 Examples of DDL Tasks

Presentation and Hypothesis Formation

While some educators propose that an inductive processrnmygualearning is essential (Seliger 1975), others
advocate for a deductive approach (Shaffer 1989). We believe that what Corder (1973) claimed more than thirty
years ago might well be true: that it is most effective to use a combination of both inductideductive
approaches, and we use both as a basis for our instruction. By noticing patterns in the DDL tasks, students formed
ideas about general rules for the targeted grammar. To confirm or clarify, next an explicit grammar explanation
was presented Wi a generalized schema of the target structure by using a visual illustration such as a diagram
(seeFig. 2). This was done in Japanese and students were provided with both a written and verbal explanation. In
this particular illustration, the parenthesare used to show those words which are optional. There are two
purposes for using an illustration such as this: (1) it is important to show as clearly as possible that the whole of a

control

e



phrase is a coherent unit involving both obligatory and optional menatbéhe phrase; and (2) it is necessary to
show that elements within a phrase are grammatically related to one another, particularly with the head noun. The
head noun determines the major properties of the phrase. In this example, the head noun forpbrase

[ wp (Determiner) (Premodifier) Head Noun| ( Postmodifier) ]
article adjective prepositional phrase
quantifier -ing -ing/-ed
numeral -ed relative clauses

Fig. 2 Grammar Explanation Used for Introducing the General Structure of the NP

Practice andHypothesis Testing

After completing the DDL tasks, forming hypotheses about a discovered pattern or a rule, and having that
understanding verifiedr corrected, the next phase is an intake or internalization phase to promote the hypothesis
testing process. Students were given a follpmwvorksheet, which contained tasks using the targeted grammar in
contextualized exercises aimed at consolidating prelrension by providing practice and encouraging
production. The followup exercises help students to understand the targeted structure inductively. One example of
an activity would be for students to underline all noun phrases, or to complete a septeimoesing the correct
derivation of a word.

Production:Automatization and Storage

Just having a corpus and corpus inspection software is not enou
form and meaning focused input, tasks and assignments didwe added in order to make instruction more
effectived (Koenraad & Hajer 2006:6) . The production phase <cor

phases in the final cognitive process. In the follggvworksheet, students were asked to perform tasits asi
describing pictures and creating dialogues using targeted vocabulary.

The CALL Component

In order to review and learn vocabulary, students completeeha@r@@e CALL program. They are given 20 words
and their meanings, including the seven wordsrgivethe DDL component, and they learn these words in a
series of CALL activities.

Results and Discussion

For these two classes, students in both Group 1 and Group 2 made significant gains in all areas of the grammatical
features test except for countabind uncountable nouns. Specifically, there were gains for word classes,
derivations, structure of noun phrases, structure of verb phrases, andgapetti (TOEIcformatted) questions,

but not for countable and uncountable nouns Tsd¢e 3). In the nom phrases section of the test, students were
asked to underline noun phrases found in sentences. Thegiostores showed a significant gain and we can say

the enhanced noun phrase DDL instruction conducted in this study was effective. On a spesiallgted verb

phrases section of the test, students were asked to answerthitblank questions. The petst showed
significant gains for the use of transitive and intransitive verbs, adverb placement, gerivotisses, to
infinitives, passivednse verbs, past tense verbs, #adclauses.

Class 1 Class 2
Grammatical features

Pre-test (%) Post-test (% Gain Pre-test (%) Post-test (% Gain
(1) Word classes 69 81 12" 82 90 8"
(2) Countable & uncountable noyns 66 74 8 73 75 2
(3) Verb forms 60 75 15" 75 80 5
(4) Derivations 33 53 20" 51 67 16"
(5) Structure of noun phrases 33 68 35" 56 76 20"
(6) Structure of verb phrases 55 73 18" 70 78 8"
(7) TOEIC-formatted test questiofs 39 51 12" 58 71 13"

Table 3 Comparisons of the Pesnd Postest Scores



It is important to note that most of the exercises and the questions on the grammatical features tests target a single
aspect of grammar, i.e. idenfifig a part of speech, providing the correct derivation of a word, or using the correct
verb form.In contrast, the mulspect or more complex TOEfGrmatted test questions present the learner with
more difficult questionsAn example question is as lolvs, and the answer must be chosen from four choices
given for each question:

We will () have a trip to China next sprifgrobable, prove, probably, probability}
In order to choose the correct answer, the respondent would have to understand tloatoaty adverb is
required, but that an adverb generally ends$linand that the adverb could appear in the space indicated.
Compared to the other six types of features showmainle 3, which focus on a single grammar issue, this
particular type of TOEI-formatted test question is complex and requires learners to bring together knowledge of
more than one aspect of grammar.
With regard to student questionnaires, on a-fig@t scale, students reported that the DDL concordancing
activities, grammar presgation, and followup activities were useful and easy to understand {abe 4) and
that in generalthis coursewas useful for learning both grammar and vocabul@he students particularly
appreciated the explicit explanation that was given after bfael an opportunity to explore and discover the
targeted grammar. This helped them to clarify their understanding in a way that was familiar to them, and
providing it after rather than before seemed to reinforce their understanding..

Activities Evaluation Group 1 Group 2
useful 4.0 4.0
DDL Worksheets easy to understand 3.7 4.0
useful for learning grammar 3.9 4.0
useful 3.8 4.0
Grammar Presentation easy to understand 3.6 3.9
useful for learning grammar 3.9 4.0
useful 4.0 4.2
Follow-Up Activities easy to understand 3.7 4.0
useful for learning grammar 3.9 4.1
Feedback from Teacher useful 4.3 4.4
enjoyable 35 3.7
DDL/CALL Course useful for learning grammar 3.8 3.9
useful for learning vocabulary 4.0 4.3

Table 4 Student gsessment of the DDL Course

I n addition, students also provided written responses

t o

open e

di fferences between this DDL c(l29s siWhmd ylduwr yhoiug i isnodh aucsli nEyn gdiDiLs?ho

and@fiHow do you want to use a parallel corpus?06 An excerpt

Appendix.

Conclusion

There are those who might argue that this kind of course is teaching to the TOEIC exam, rather than teaching the
communication skills thathe TOEIC would measure. The course is designed for beginner level university
freshmen only to close the gap in what high school students are not taught so that as they continue through their
other English courses, they are equipped to recognize andcprtitkkse important language forms. In addition,

the followup activities are geared to production, not to exam strategies.

I'n his interesting 2007 article, Boulton remarks that

t h e me s & leacnadnthrdugh corpus studies such as concordancing. He cites researchers who believe big
themes can only be understood at the discourse level (Boulton 2007:4) but concludes that there is a lack of studies
on learning grammatical themes with DDL. Hegept s havi ng some success with
patterns of use fawill andgoing tq but acknowledges that this is only one small aspect grammar.

As an ongoing research project, we make modest gains each year, and we believe we are abtefto tdi b i g

themeso in grammar patterns. We have been successful

features that appear not only on TOEIC tests, but in the English language. The forms focused on are those cited in
the LGSWEas those mostdiquent in English. The students continue to report that they find this combined method
to be both enjoyable and effective. We hope that it will provide these students with the tools they need to be

of sa

there is

earner so

n

addr e



successful in language classes and in communicating iisEng

Appendix  An Excerpt of Sample Responses from Students

DDL was different from traditional learning. Rather than using textbooks, we used computers anc
actively at our own pace.

It was discovery learning, so we can understand grammar gradually and solidly. We think this is &
style for engineering students.

We can learn grammar visually by observing a large number of authentic and practical examples.
We learned different meanings from those in dictionaries.

We learned that one word has various usages.

We learned that some words are used commonly and others are used rarely.

I'd like to use DDL when I'd like to know if the word is used in a real context or not.
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MULTIMODAL FUNCTIONA L-NOTIONAL CONCORDANCI NG

Francesca Coccetfa

Abstract

Spoken texts provide a large quantity of information which extends beyond language; they include semiotic
resources such as gesture, posture, gaze and facial expressions which, like language, contribute to the overall
mearing-making of the texts (Kress and van Leeuwen 2006: 41). However, until recently their investigation has
completely relied on their O6basicbdb orthographic transcriptions
concordancing software tools. This he@mewhat limited the potential spoken texts bring to language teaching
and learning. Based on the theoretical and technical innovations which have taken place in the field of
multimodal corpus linguistics (Baldry and Thibault 2001, 2006b, forthcoming@cesdly within the MCA project

(Baldry in press, Baldry and Thibault in press), this study presents a pedagogical application of spoken corpora
in the promotion of communicative language competence by language learners at various levels of proficiency. In
particular, it illustrates how MCA, a multimodal concordance (Baldry 2005, Baldry and Beltrami 2005), can be
used to create, annotate and concordance spoken corpora in terms of functions and notions (van Ek and Trim
1998, 2001). The study illustrates tied of information the concordance lines and their associated film clips
provide in terms of: a) the linguistic forms realizing a specific language function and b) the ways in which
language interacts with its multimodal -text Baldry in press). In so ding, the paper introduces a new
concordancing technique, namely multimodal functievalonal concordancing (Coccetta in press b), and
presents two multimodal datitiven-learning (DDL) activities which show how this new approach to the analysis

of spoke texts can enhance language learning.

Keywords: Spoken corpus, multimodal functioradtional concordancing, communicative competence,
multimodality, teaching materials

Introduction

Spoken corpora are particularly useful for teaching the spoken language ause they fican achieve high
authenticity, serve as communication aids, and provide irreplac
2004a: 208). However, the common practice of adopting the approach used to investigate corpora of written texts

has greatly limited their potential for doing so. In the light of the recent theoretical and technological

developments regarding the analysis of multimodal corpora (Baldry and Thibault 2001, 2006a, forthdbiming)

study investigatesnultimodal functionahotional concordancing, a new approach to the analysis of spoken

corpora, which focuses on language and on the ways speakers express things, but also considers how language

combines with other semiotic resources such as gesture, facial expressionseata gaate meaning. This

approach is facilitated by the use of the online multimodal concordMCér(Multimodal Corpus Authoring

Systerp (Baldry 2005,Baldry and Beltrami 2005 This study analyses some texts in the Padova Multimedia

English Corpus (Pamva MEC) (Ackerley and Coccetta 2007) and in so doing demonstratet/@@wcan be

used to investigate spoken corpora for functions and notions. It also describes the ties existing between verbal and

nonverbal information that the individual concordanced ¢heir related video clips reveal. In passing, we may

recall that functions ar e déeddbiynende asnss fotfh el aknignuda gefdo t(hviamg sE kp eaonpdl €
1998: 28). Notions, on the other hanldan gauraeg efi tfhuen cctoi nocnespdt s( vwaen ma y
Ek and Trim 1998: 28). Van Ek and Trim distinguish between general and specific notions. The former can be

expressed in any situation and include concepts suspaag quantityandtime The latter are topicelated and

can be epressed in particular situations only. They include thematic categories secluadion travel and

personal identificationThe last part of the study gives examples of teaching materials developed for language

learners at various levels of proficienttyat are designed to promote their communicative language competence

and raise their awareness of the multimodal nature of spoken texts. The teaching materials adoptriierdata

(DDL) approach fAwhich gives thdéipleedonemanaedésgsJbobbnshea99%act) oh

" Francesca Coccetta is a PhD student in English Linguistics at the University of Padua with a research grant awardetdey the

University research project eColingua. Her fields of interest include multimodal corpus linguisiicsise of ICT in language

teaching and learning, andinlee ar ni ng in particular. She has worked as a | anguage advisor
Centre for about 3 years and as an onl iomteacherdrairong pdrammme.t he Uni ver sity of Veni



which, through deductive and inductive reasoning, encourages the learner to discover patterns in the target
language.

Multimodal concordancing

The research carried out in the new field of multimodal corpus linguidialelfy and Thibault 2001, 2006b,
forthcoming) in the last ten years offers both the conceptual and software tools to exaariety of multimodal
texts, such as advertisements (Baldry and Thibault 2006a), conversational texts (Coccetta in preggebémdal

Met el | in press) and websites (Baldry and OtbeHal |l oran fort hcomi

development of the online multimodal concordankieA, capable of creating, annotating and concordancing
multimodal texts, has overcomermse of the limitations imposed by concordancaush asWordSmith Tools

(Scott 2008) andntConc(Anthony 2005) which arise as a resultlté process dfansposing a speech event to a
written medium (Coccetta press a/p Unlike WordSmith Toolsind AntCong in MCA multimodal texts (film

clips) are preserved in, more or less, their original format; for each concordance line the system provides
contextualised access to specific parts of these texts, thus allowing the investigation of wha(irBaldrss

defi nes as anultotnodalccetextd ramety eabcdext (Sinclair 1991) which extends beyond the
concordance itself and inclusle besides language, other semiotic resources featured in the text. This
concordancing practice is intersemiotic indtentation as it considers language as being integrated rather than
isolated from other semiotic modalities; in other words, language constantly interacts with other resources in the
meaningmaking process within the scalar organisation of texts (BalddyThibault 2006a: Chap. 4, 2006b, in
press, Baldry in press).

Extensive research into multimodal concordancing within NI@A project has led to the development of a
Concordance Matrixwhich combines four concordance types with four concordancing gurces within this

scalar approach to concordancing based on the hypothesis that multimodal concordances can explore interactions
across different textual levels in multimodal texts (Baldry in press, Baldry and Thibault, 2006b, in press, see
below). Table Joutlines thisMatrix and indicates how from a theoretical standpoint any concordance type can be
combined with any procedure.

Concordance types Concordancing procedures

1. monomodal forroriented concordances; a. default type (KWIC concordancing);

2. monomodal meaningriented b. mediaindexed type;
concordances; c. tabulated type;

3. multisemiotic formoriented cacordances; d. overlay/captioned type.
4. multisemiotic meaningriented
concordances.

Table 1: A Concordance Matrix presenting a series of options to investighibmodal corpora within the MCA
project (Baldry in press, Baldry and Thibault in press);

Themultimodal functionahotional concordancingpproach presented in this study is an example of Option 2b in

the Matrix, namely themonomodal meaningriented, nediaindexed concordance. In other words, this

concordancing technique isonomodabecause the concordance itself only provides information on one semiotic

resource, namely language, and excludes an analysis of, say, gaze or gestoreattingoriented because it

focuses on a specific language function and investigates the different language forms which enact this function;

finally, it is mediaindexedbecause it gives access to the film sequence indexed in each concordance line, i.e. its

multimodal cetext The wor d O6mul ti modal 6 i ncluded -national t he expression
concor danci ng multintodabcetexteather than the concordarce itself.

Sections 3 and 4 illustrate hdWCA can be used to construct, annotate andardianice spoken texts.

Annotating a spoken corpus for functions and notions with MCA

The MCA system adopts a manual approach to tagging which allows usefsstgment texts into functional
units; b) createmini-grammars namely the sets of descriptordieh specify the features to be investigated in
texts; anct) annotate texts.

To be searchable, an MCA corpus needs to have at least orgrammnar. To annotate the linguistic features of
the texts in the Padova ME®&)ree minigrammars have been devedal: one for language functions, one for
general notions and one for specific notions. The4giammars are based on the specifications given by van Ek
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and Trim inThreshold 199q1998) andVantage(2001). An excerpt from the migrammar for the function
6requesting someone to do somethingbé is given in Figure 1.

9] 2746, 03. Deciding on courses of action (Suasion)
9] 4747, Requesting someone to do something (T)
9] 5016, Requesting: asking s.o. for something
191 5020. Requesting: assistance
95018 Requesting: dropping hints for s.o. to act on (V)
95014 Requesting: instructions and orders
_"J 5042, Requesting: instructions
9] 5043, Requesting: orders

o

15. Requesting: ordering goods/a meal/a drink/... (V)
15. Requesting: pleading (V)

u
&

17. Requesting: polite requests (V)

e @ [e] [&

w

013 q ing: urgent r w)

Figure 1: An excerpt from the migrammaf or t he function O6requesting someone to do

As Figure 1 exemplifiesMCA mini-grammars are hierarchically organized on the basis thatetyger you go
into the hierarchy the more specific the descriptors are. For example, the function in question belongs to the

category of functional use 6Suasionbd and comprises functions
0instructionschndrermeredswacific than the function O&6requestin
Similarly, the function 6érequesting: instructions and orderd c

instructionsd a nTde hizrarehizal @ganizamog the nonigdiramass @llows users to decide

how deeply in the analysis of the texts they want toQyme the tagging system has been created, the corpus is
divided into functional units of any length within a prototypically scalar approach to concorgdhat divides

texts into macro and micro structures (Baldry, Thibualt 2001, 2006a, 2006b, in press, forthcoming). Thus, in the
Padova MEC, texts are divided into phases (Thibault 2000: 320, Baldry and Thibault 2006a: Chap. 4) and
utterances. Finallygach sequence is associated to the descriptors that characterize it. Figure 2 sBeqscihee
Analysistool used to annotate texts and which also contains the tagging systems created.

Media Player button

Sequence Text 9 Phase 1 Utterance 1 ¥

+ 4yb>. Leneral NOUONS: mental ()
+ 4964. General notions: qualitative ()
- 4963. General notions: quantitative ()

Brief Description

General notions: quantitative: YES: [quantity: a glass of]

Comment %
o : Update
| notional annotation I LJ

+ 4966. General notions: relational ()

+ 4961. General notions: spatial ()

+ 4962. General notions: temporal ()

+ 1468. Line 01 ()

+ 1469. Line 02 ()

+ 1470. Line 03 ()

+ 1467. Lines ()

+ 4852. Making a suggestion ()

+ 4861. Making an invitation (asking sb to do sth or to go somewhere)
- 4862. Making an offer (V) (offering somebody something)

Brief Description

Want a glass of water?

Comment ; ;1\7‘
functional annotation |
Update

Figure 2: An example of functioralbtional annotation;

Figure 2gives an example of how an utterance is annotated for functions and notions. As for the it8ncet

a gl ass teeffuncivomd ma K?ion g isaselectedfandethe @tterance in question is written in the empty

box below it. Similarly,to taghe gener al notion of guantity #fAa glass of o, t he
g uant iistseectedvaefida g | B wridtendnfthé empty box below it. Thdedia Playerbutton at the top

of the page facilitates the annotation of the sequence, limnis dhe user to watch it.



Multimodal concordancing for functions and notions

The use of spoken corpus to learn about typical ways of expressing something has been dajlédgoranen
(2004b: 95) With reference to the functional tagging system dieed above and the use of the search engine
incorporatedn MCA, this section will exemplify how the Padova MEC can be investigated for functions and, in
particular, how a function and a notion can be combined.

MCA incorporates a search engine (see Fi@)revhich allows users to find and isolate sequences in a corpus

sharing the same characteristics. For example, to see if the fu
MEC subcorpus relating t@quests, invitationandoffersand to find whatinguistic forms realize this function,

the respective parameter is selected from one of the threeddvop menus included MCA s search engine.

Table 2 presents the concordance lines retrieved.

1. Nothanks

2. no thanks.

3.  Nothanks. | mean, thathat water's been there for ages.
4. No.

5. No thanks. I'm not I'm not hungry.

6 Uh, no thanks

7 I've already had one, thanks.

Table 2: A set of results for the function 6declining an

Access to the film clip for eaatoncordance line gives information about the multimodaegbwhich might turn

out to be useful for language learners. Research has shown the relevance of texts that use many semiotic resources

in helping language learners, in particular lower level ivaseller 1980, Hoven 1999), to understand spoken

texts (Kellerman 1992, Sueyoshi and Hardison 2005). For example, in the majority of the concordance lines

presented in Table 2 the s peak dghusshowiagkthte synchresationtthats head when s/ he
exists between the gesture and speech in the meaning making process, and giving learners clues as to how these

resources are typically codeployed and used concurrently

We may illustrate the capacity for integration of textual levels and @soin this approach to language learning

and teaching with a further example. KA allows users to combine up to three descriptive parameters, it is

easily possible to analyse adjacency pairs (Schegloff and Sacks 1973) (see Coccetta in pressaili).uSers|

can combine a language function with one or two general or specific notions. With referesaamoking

demonstration taken from the Padova ME@ure 3 shows hoMCAO s search engine can be set in such
to find the utterances expressy t he function O6requesting: instructionsd® which ¢
sequence type (e.then first andafterwards.

Sea rch pa ra meters | 1. Select the Requesting: instructions parameter

from the first Select-the-parameter menu;

Requesting: instructions [5042] Treoneane
AND v || General notions: temporal [4862] ~| [ Contains v | |sequence

AND ¥ | | Select the parameter ¥ || Contains v

3. write sequence in the empty

handling | Search the sp{ 2. select the General notions: temporal parameter
box at the end of the second line;

from the second Select-the-parameter menu;

Starting from
Select the sequence ¥ | | Select the parameter v
Ending at

Select the sequence ¥ | | Select the parameter v|

Rows to retrieve | 4. click Compact Search to launch the search I

50
Search Compact Search XML Search | [L__Decorated XML Search__] [__Exportable HTML _]

Use "parameters” to refine your search, "Starting from" to retrieve information from a specified sequence. Click
on "next results” to go forward.

Figure 3: MCA®6s Search I nquiry tool with instructions to find
instructos 8 whi ch contain a temporal notion of the sequence type,;



Table 3 shows the results that this search produces for this text:

1. You take yogurt and then you mix it with tandoori special blend.
General notions: temporal: YES: [reference without time $osimple present]
[sequence: then]

2. we cutitfirst [...] Do that and you do some slabs on the chicken. [ ] And do the
same on the other bit.
General notions: temporal: YES: [reference without time focus: simple presen
[sequence: first] [present reémce: now]

3. after you've left this for 30 minutes which we haven't done, but it doesn't mattg
um, you coat it with this marinade.
General notions: temporal: YES: [sequence: after +ctauise] [duration: for]
[divisions of time: minutes] [past refance: present perfect]

4. then you put this on. [ ] You put this on and, um, you turn the oven on at 170
degrees [...] And then you put salt all over it.
General notions: temporal: YES: [reference without time focus: simple presen
[sequence: then]

Tabe 3: The set of results for the function 6requesting: instruc:

retrieved with MCA,;

Section 5 will further exemplify this approach by giving some sample DDL activities which analyse language
functions and ations.

Multimodal DDL activities for functions and notions

Giving personal details about name, age, profession, family and address is one of the first things language learners

learn to do in a language (see the specifications for the Al level in the glmile of theCommon European

Framework of ReferenceCouncil of Europe 2001: 24). Exercise 1 illustrates how a Padova MEC subcorpus

relating to short introductions can be used to help language learners with a low level of proficiency to express

their ag . Because of the | earnersé |l evel, the exercise is given in

Esprimere l'eta
Per esprimere la propria eta vengono utilizzati i seguenti elementi linguistici:

Cerca nel corpus gli enunciati nei quali i parlanti esprimono la loro eta e riordina
adeguatamente gli elementi presenti.

Per far questo, esegui la seguente ricerca:
1. seleziona il parametro Stating nel primo menu "Select the parameter";

2. seleziona il parametro Personal identification: age nel secondo menu "Select the
parameter";

3. clicca Compact Search;
4. guarda 2 o 3 clip a tua scelta.

Exercise 1: Expressing age

In Exercise 1 learners are given the elements used to express age and are asked to put them in the correct order.
To do so, they are requiredt search the <corpus for the function déstatingd ani
identification: age6. This produces the concordance | ines prese.l



I'm 20 years old and I'm aaudematsostonunwerslty
Personal identification: age: YES: [Iam .. a

I-1have 20 ... 21 years.
Personal identification: age:

1 enrolled in University when I was 25 because I lived, something like, 4 or 5 years
abroad before coming back to Italy.

Im 24 years old and I'm a student here at the University of Padua. And I study
and various foreig
Pelsonal identification: age: YES: [I

I've got 25 years.
Persenal identification: age: YES:

I am 25 years old.
Personal identification: age: YE:

1m27yearsold'
IStating T'll be 28 in October
rso_nal identification: age Personal identification: age: YES: [T'll be ...] . . i R
Figure 4: The set of results for the function 6statingd ar
identification: aged retrieved with MCA

By analysing the concordance lines learners are able to place the elements in the correct order. In addition, by

accessing the original text they get used to hearing numbers in utser@heegesults retrieved are typically used

to develop some follom p exer ci ses. For exampl gearold sivdentherenatthe dance | ine Al 6m
University of Padovao illustrates the use eofiilh compound adject.i
have 20 é 21 yearso and il -dativwe spgakdrs o2Bnglish,eon thesather hagnd, o duced by non
illustrate the incorrect use of the verb O6to haved to express
learners, and ltalians inpai c ul ar . Drawing the |l earnersd attention to the mist
restricted the set of examples may be in this subcorpus, an illuminating set of options of linguistic forms for

expressing age is, nevertheless, made available to leaBiemdarly, learners can be asked to combine the

function é6éstatingbé and the specific notion 6personal identifica
the specific notion Opersonal idenvei fication: addressd to | earn

Access to the original text allows learners to practice listening, and provides information which might be difficult
to retrieve when only a linguistic gext is available. Exercise 2 was created with reference to the cooking
demonstration mentionedbove, and focuses on the use of deictic elements, and demonstrative pronouns in
particular, when giving instructions.

Exercise 2: Using deictic elements when giving instructions;



